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Chapter 1. Usefulness of the animal assisted program 

 

 

Prison-based animal programs (PAPs), which incorporate animals into correctional facility 

programming, are increasingly used throughout the U.S. and are being implemented also in 

Canada, England, Scotland, Australia, South Africa, Austria and Switzerland (Keren Bachi, 

2014). These programs include a variety of animals such as dogs, horses, farm animals, wild 

animals and other domesticated animals.  

Several anecdotal reports (e.g. Bair & Osborne, 2003; Deaton, 2005; Fournier, Geller, & 

Fortney, 2007; Harkrader, Burke, & Owen, 2004; Jasperson, 2010; Kochersperger & Heger, 

2010; Moneymaker & Strimple, 1991; Strimple, 2003 apud Keren Bachi, 2014) propose that 

such programs have promising effects on young offenders rehabilitation and transformation. 

Some of the proposed benefits are lower recidivism rates, increased self-esteem, trust and self-

confidence, alleviation of loneliness, and acquisition of marketable skills and education. 

Suggested outcomes can also benefit the correctional institutions, other agencies, and the 

community. At a time when there is little change in the high rate of recidivism, new thought 

should be given to alternative prison programs. As mentioned before, first-hand experience 

suggests that PAPs are beneficial.  

 

The animal assisted intervention program for emotional development implemented by partners 

in Romania, Italy, Cyprus and Spain contains 10 workshops that include both specific animal 

interventions and profound emotional development activities exercised in recreational, fun 

ways that are meant to bond the group and create that special connection between beneficiaries. 

Positive, non-judgemental, rehabilitative approaches toward corrections can contribute to a 

more humane treatment of young offenders, while also benefiting them, the correctional 

systems and, why not, even the society.  

It is already known that life in institutions such as prisons, probation services, reeducation 

centers is depriving and frustrating at some point. The adaptation to such environments is most 

of the times difficult and, usually, creates habits of thinking and acting that can be dysfunctional 

in periods of post-institutionalization adjustment. At the very least, some types of 

institutionalization methods are painful, and their beneficiaries often suffer long-term 

consequences from having been subjected to pain, deprivation, and extremely atypical patterns 

and norms of living and interacting with others, even though such institutions do not generally 

harm people. The psychological effects of being the beneficiary of a prison, a probation or 

reeducation center vary from individual to individual and are often reversible.  

Still, there are some changes that occur in the routine course of adapting to such environments. 

The term “institutionalization” is used to describe the process by which young offenders are 

shaped and transformed by the institutional environments in which they live. The process 

involves a unique set of psychological adaptations that often occur, in varying degrees, in 

response to the extraordinary demands of such institutions. In general terms, the process of 

institutionalization involves the incorporation of the norms of the environment into one’s habits 

of thinking, feeling, and acting. The longer someone is institutionalized the more significant 

the nature of the institutional transformation. Institutionalized persons gradually become more 
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accustomed to the restrictions that institutional life imposes, although at times it can be stressful, 

unpleasant, and difficult. Studies show that institutionalization proceeds more quickly and less 

problematically with younger offenders because there is less tension between the demands of 

the institution and the autonomy of a mature adult. The process of institutionalization includes 

some or all of the following psychological adaptations: dependence on institutional structure 

and contingencies, hypervigilance, interpersonal distrust and suspicion, emotional over-control, 

alienation, and psychological distancing, incorporation of exploitative norms of prison culture, 

diminished sense of self-worth and personal value, post-traumatic stress reactions to the pains 

of the institutionalization.  

The animal assisted intervention program for emotional development aimed at overcoming at 

least some of the pressures the institutionalized environment imposes and the results that are 

going to be presented show that the program had a meaningful impact on the young offenders. 

Some of the feedbacks they offered were totally unexpected not only for the youth workers but 

also for them, showing that when things are done from someone’s heart they always bring the 

best in people.  

The psychological consequences of being institutionalized may represent significant 

impediments to post-institutional adjustment. No significant amount of progress can be made 

in easing the transition from any form of institutionalization to freedom unless significant 

changes are made in the way young offenders are prepared to leave the environment and re-

enter the free world communities they came from. The question that remains for the correctional 

authorities is how to do that: how to enhance effectiveness of institutionalization and reduce 

recidivism. One answer may come from the animal assisted intervention program for emotional 

development that aims to rehabilitate young offenders and reduce the rates of recidivism. 

 

Some say the adverse effects of institutionalization would be minimized by offering the 

possibility to replicate life outside the institutions. This is also what this program tried and 

succeeded in doing during its sessions by allowing the young offenders to perform as mature 

individuals while being involved in meaningful activities, that generated pro-social skills.  

 

Another thing that could be done in order to ease the transition from institutions to freedom is 

to maximize visitation and supporting contact with the outside world. Both are meant to 

minimize the division between the institution norms and those of the free world, and to 

discourage dysfunctional social withdrawal that is difficult to reverse upon release. During the 

program, the beneficiaries were often taken out of the institutionalized environment in order to 

participate at the animal assisted activities, which were held outside the institution or, in other 

words, in the free world. This was an extremely important aspect, as they got the chance to skip 

the institution routine and see other things as well, like what is happening out there, interact 

with people from outside of the institution and feel that, for at least a few hours, they are free. 

What happened is that the inmates felt not only that they are learning new things, but also that 

what they choose to do in the outside world can benefit them, make them happy and even more, 

the choice is theirs to take.  

 

Throughout the program the beneficiaries were provided alternative opportunities to experience 

companionship, which helped them process their relational issues and improve competencies. 

Some studies suggest that horses are approached as attachment figures (Keren Bachi, 2014), 



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

which often young offenders lack as they usually come from disorganized families. Also, 

studies show that inmates interpret herd dynamics by projecting human interactions on horses, 

a fact that can help them in the way that it enhances their social awareness and develops 

alternative approaches toward social situations. The profound effects of the program on 

participants come from the fact that for most of the beneficiaries it is the first time in their lives 

they are learning valuable employment skills and how to care for other beings.  

 

It is of no surprise that social and psychological programs and resources help young offenders 

adjust to the restrictive institutional environment and reintegrate easier when released. This 

program gave young offenders genuine alternative to exploitative institutional culture in which 

to participate and invest. Maybe that is how their disappointment, when the program ended, 

may be explained.   

 

One needs to have effective communication skills in order to work with animals. To create a 

safe and comfortable environment for them, young offenders should start from the conduct that 

cost them their freedom. The human-animal relationship that develops in this program 

transforms both young offenders and the animals involved, preparing beneficiaries for life 

beyond the correctional facilities. Participants learn to care for another being and develop trust, 

responsibility, empathy, teamwork, and other traits that could help keep them from returning to 

the behaviors that resulted in their institutionalization. The animal assisted intervention 

program seems to positively impact all parties involved: young offenders get to transform 

themselves in order to better adapt to society, correctional institutions get a non-formal program 

and the animals get devoted care.  

 

The emotional benefits and improved self-esteem that is derived from caring for, trusting, and 

in some cases, loving another living being are evident. Furthermore, an integral part of this 

program’s approach to animal assisted program is patience, love and gentle leadership of the 

animal involved. This helps participants learn to know themselves better and understand how 

their actions are perceived by another being. Studies show that similar animal assisted 

interventions had a positive influence on the development of healthy emotion regulation on 

beneficiaries. During the sessions it was obvious that participants learned to deal with their 

emotions more effectively due to the animal interventions. This may also have a positive impact 

on the prison environment as the atmosphere becomes more comfortable and positive. Not only 

social interactions among participants improve, but also with the correctional staff. 

Most of the studies related to similar programs reveal findings that support prison-based animal 

programs improvement of participants’ well-being, which may also contribute to a positive 

reintegration into society. 

 

Taking into account all of the mentioned effects of the program developed for the young 

offenders and some reviews of empirical correctional literature that prove that correctional 

young offenders training and programs are associated with reduced recidivism, we consider this 

program would be a real success among participants if introduced in prison and probation 

centers. We need to mention that the program did not involve a variable that verified the 

recidivism rate after the program was completed as it would imply an extremely complex 

process.  
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No doubt it is too difficult to measure the recidivism rate. There is no clear study in this domain, 

but some statistics (Magali Davila-Centeno, 2016) show that more than half of ex-offenders 

released come back into contact with the criminal justice system, or return to prison after either 

being convicted for a new crime or for violating the conditions of their release. A prison-based 

animal program may still be effective even if recidivism rates cannot be examined. If the 

program is meant to help the inmates (this was also the goal of the animal assisted intervention 

program for emotional development), and it does help the inmates like it is supposed to, it can 

be considered successful.  

 

Correctional facilities are often seen as places of punishment. But what is less known is that 

correctional facilities not only punish but also try to rehabilitate the young offenders. This 

rehabilitation can take the form of education programs to reform them in a way that inmates 

can become law-abiding citizens contributing to the welfare of the community and society. 

Statistics support the claim that educating prisoners contributes to the reduction of recidivism 

as inmates who participate in prison education programs improve their capabilities for 

employment, and undergo a smoother transition back into society. Effective education 

programs are those that help prisoners with their social skills, artistic development, and 

techniques and strategies to help manage their emotions, emphasizing that all of these can lower 

recidivism. This was also the aim of the animal assisted intervention program for emotional 

development. 

 

We should take into consideration what Furst, 2006, apud Alicia M. Loe, 2015, was 

commenting: “having inmates and animals help each other in a symbolic relationship results in 

a win-win-win situation, with not only the inmate and animal benefiting but the larger 

community as well”.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter 2. Benefits of animal-assisted therapeutic interventions 

 



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

Equine-assisted psychotherapy it's a technique very well suited with adlerian (individual 

psychology of Alfred Adler) principles: holism, uniqueness, social embeddedness. In the same 

time it helps the person to fill the basic emotional needs: to be connected, to contribute, to count 

and to have courage. When this needs are met the person feels that he/she belongs, he/she is 

capable, he/she is useful and encouraged. Equine-assisted psychotherapy is based on respect, 

responsibility, routine, rules and rights.    

The horse is the main therapist in the process. Through its reactions it communicates the client 

state to the psychotherapist and also communicates and collaborates with the client. 

Equine-assisted psychotherapy it's aiming raising the self-esteem, self-control, stimulation and 

psychical rehabilitation. It's a team work: the horse, the horse instructor and the psychotherapist.   

 

 

The four Crucial C's 

Every human being has four crucial emotional needs: connectedness, capability, counting and 

courage. When they are fulfilled the person feels that is belonging, self sufficient, useful and 

can handle the challenges. When they are not fulfilled the person feels isolated, inadequate, 

useless and inferior. So this can be the start of immoral and illegal ways of compensation and 

for some this are the steps to become a prisoner. 

Connect. In the human horse interaction the offender/ex-offender feels connected. Later on he 

can translate this feeling in the relationships with humans. The offender can talk, learn, work, 

play with the horse.  

Capable. In the interaction with the horse he can feel capable by doing duties for the benefit 

of the animal and others and also learn new things. 

Count. The offender or ex-offender feel that he counts because the horse chooses to work with 

him, to follow his lead, to depend on him.  

Courage. He also feels the courage to learn new things, to take responsibility, to initiate etc. 

 

 

The 5 R's 
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The most important thing is for the offender or ex offender not to relapse in the illegal and 

immoral behavior, not to commit other offenses. So an reeducation environment is the one in 

which you can distinct the: Respect, Routine, Rules, Rights and Responsibilities.    

Respect is the balance between care, gentleness and firmness. Without firmness the abuse or 

neglecting attitude can arise. And neglect and abuse cannot lead people to responsibility. The 

offender or ex-offender know and feel that they are respected and if they disrespect others or 

the rules they face logical consequences and they learn from it not from humiliating measures 

or punishments which could only raise their rage. If he respects the horses’ needs, he will be 

respected and followed by the horse.  

Routine makes things to be predictable, constant, organized. And this brings clarity and 

comfort. Offender or ex-offender know exactly the program and the necessary steps in feeding 

or taking care of a horse.  

Rules. First rule is to respect the others, yourself and the environment. And every offender or 

ex-offender learns this through activities with horses. He also learns through logical 

consequences what is happening when you don't follow a rule.  

Rights must be related with responsibilities. Everyone, human or animal,  has the right to 

dignity and mutual respect. Of course, offenders or ex-offenders learn that they have the 

responsibility to act the same.   

Responsibility. Every right comes with a responsibility. If the offender or ex-offender is 

responsible with the duties, respecting rules and the routine he will also learn to be responsible 

outside this activity as well.  

The 4 E's  

The interaction between offenders or ex-offenders and horses is one which empowered as 

human beings through Equality, Empathy, Encouragement and Education. 

Equality. They have equal rights as human beings, equal treatment and equal access to 

opportunities. 

Empathy. Through educational activities, through theater, ergo-therapy and other social 

activities they practice empathy and they develop more humanistic and social embedded 

behaviors. Empathy is crucial for a human being in order for them not to offend others. 

Encouragement. Offender or ex-offender are encouraged to form relationships, to cooperate, 

to express their creativity in the workshops, to learn, to practice, to dream of their future life. 

Education. Many offenders or ex-offenders didn't had the chance or the support for a proper 

education which could offer them a better life far away from immoral and illegal behaviors. In 



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

the interaction with horses and therapists they can get more information, education, and 

corrective relations. For the many of them this can be the first corrective relationship - 

significant, consistent, positive, constructive. 

Adlerian Therapy  

"The Adlerian therapy of counseling is applicable to Equine Assisted Counseling (EAC), 

specially his tenet that all individuals move from feelings of inferiority toward feelings of 

significance. According do Adler, striving for significance can be broken down into four 

categories: physical, intellectual, psychological, and social (Fall et al., 2004). EAC, unlike other 

counseling modalities, requires that participants are in a physical relationship with the horse 

and the other group members. Because EAC takes place usually out-of-doors, the outdoor 

environment demands grater physical responsiveness from the participants. As with the 

Adlerian psychological aspect of striving for significance we can mention the power individuals 

feel when they are successful in getting a 1,200-pound horse that could easily overpower them 

to respond as they wish. Adler's striving for significance in the social content is also applicable 

to EAC activities that are designed to build teamwork and group cohesion to be successful. 

EAC activities are designed to recreate potentially troubling life situations the participant may 

be experiencing. Thus, the group provides an arena for the client to discover and work through 

social difficulties or issues the client might be avoiding, repressing, or deflecting" (Equine 

Assisted Counseling (EAC) by Kay Sudekum Trotter).  

Relearning and reestablishing limits and boundaries through equine assisted activities 

Most of the people experience at least one domestic violence incident during their life. Some 

of them suffer severe trauma from it. One in four women are victims of intimate violence of the 

partner. (Tjaden & Thoennes, 2000). And nowadays men are also becoming more and more 

often victims of this kind of violence. We talk about many kinds of boundary violations: 

physical, sexual, emotional. And this generates emotional reactions as fear, shame, 

somatization, anxiety, depression, chronic pain, dissociative states, hypervigilance, poor self 

esteem (Van Der Kolk, 2006). Often victims have difficulty in reading nonverbal and emotional 

cues of the others. Victim feels more and more inadequate and can be overwhelmed by feelings 

of powerless, helpless and hopeless (Burman, 2003). Van Der Kolk considers that because of 

this, victims are "vulnerable to develop emotion focused coping the style in which the goal is 

to alter one's emotional state, rather than the circumstances which gives rise to those emotional 

states. This can manifest in a variety of ways such as substance abuse and often leads the 

survivor to adapt by emotionally and physically shaping around others  rather than  holding 

their own shape and boundaries (Benson, 2003, Lutes, 2003) . 

Kolk (2006) considers that trauma is reenacted in breath, gestures, sensory perceptions, 

movement, emotion and thought. The role of the therapist is to facilitate self-awareness and 

self-regulation, rather than to witness and interpret trauma. Therapy involves working with 



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

sensations and action tendencies in order to discover new ways of orienting and moving through 

the world.  

Equine assisted activities help the victim develop self conscience, self trust and boundaries. 

Horses are nonjudgmental mirrors that help beneficiaries learn about themselves. As prey 

animals, horses are constantly aware of their surroundings and use their animal wisdom - keen 

sense of smell, hearing, body awareness and vigilance - to keep themselves safe. They are 

"relaxed and ready" (June Gunter, 2007). Their survival depends on their ability to sense any 

underlying emotional current in their environment, yet they are also able to graze and be 

relaxed. This offers the victims of violence a powerful model of living. For a person to be 

"relaxed and ready" first he/she must be aware of his sensations and learn how to self regulate.    

Horses have a remarkable ability to help humans regain confidence, freedom and a sense of 

security. Through interaction with them we can learn to connect with our natural wisdom and 

ultimately to become better, more emotionally intelligent human beings. Together with them 

we can experience and learn self-worth, self-confidence and self-respect.  

Therapeutic aims of horse assisted activities 

Leonore Walker (1994) describes the key principles of survivor therapy: safety, empowerment, 

validation, emphasis on strengths, education, expanding alternatives, restoring clarity in 

judgment, understanding oppression and making one's own decisions. Through education, 

discussion, and experimental exercises, beneficiaries learn more about emotional intelligence, 

self-awareness, embodiment of focus and intention, assertiveness, problem solving, 

communication and relationship. 

Assertiveness is a very important concept. Usually the victim is afraid to be assertive because 

past experiences and also after being a victim she/he can perceive assertiveness as a form of 

being aggressive and for sure he/she does not want this. But being assertive means to tell the 

other your needs, opinions or wishes in a direct non aggressive manner (see the instrument 

about Three Basic Communication Styles).  

Three Basic Communication Styles 

Passive 

The objective is to avoid confrontation 

Do not express feelings, thoughts, needs, and desires directly; do not say what you mean 

Tend to smile a lot and subordinate your needs to others (poor boundaries) 

Find it difficult to make requests of others 

Say yes to others when you want or need to say no, or you make excuses 
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Soft, weak, or wavering voice 

Pauses and hesitations are common 

Rely on others to guess what you want or need 

Posture is often slouched or you lean on something for support 

Eye contact is difficult; tend to look down or away 

Assertive 

The objective is to get your needs met and share ideas  

Make direct statements regarding thoughts, feelings, wishes and needs 

Stand up for your rights and also consider the rights and feelings of others 

Open to negotiation and compromise, but not at the expense of your dignity 

You can make direct request of others and say no to others without making mistakes or feeling 

bad 

Listen attentively to others and let others know you have heard them 

Can start and stop a conversation (healthy boundaries) 

Can deal with criticism without becoming hostile and defensive 

Convey an air of assured strength and empathy 

Voice tone is relaxed but firm; comfortable with direct eye contact, and eyes communicate 

openness and honesty 

Aggressive 

The objective is to always be right and win 

Capable of stating how you feel, what you want, and what you think, but often demanding and 

at the expense of others rights and feelings (intrusive boundaries) 

Tend to humiliate others by using sarcasm or humorous put-downs 

Can't tolerate criticism and likely to go on the attack when you don't get your way 

Stir up guilt and resentment in others by pointing the finger of blame 
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Tend not to hear or acknowledge the needs or feelings of others; sentences often begin with 

"you..." followed by an attack or a negative label 

Use absolute terms such as always and never 

Describe things in a way that implies that you are always right 

Posture is that of a solid rock, rigid, and intimidating 

Mostly talk; often won't listen and don't hear others  

Exercise 

My Space 

(an adaptation made by Vallerie E. Coleman after "My World" - Cramer, Knapp, Jacoby and 

Anthony, 2007). This it's a metaphor for the internal and external world. This exercise offers 

the clients the opportunity to create their personal space and identify what is precious for them. 

It reveals participants' dynamics around boundaries and helps them learn to assert their 

boundaries.  

Setup 

As described by Cramer et al. (2007) the activity takes place in an arena where building 

materials are available, such as cones, PVC poles, hula hoops, barrels, and upright poles. You 

will also need: at least three horses ready to bring into the arena, one bucket of grain for each 

client, ready to bring into the arena, tape to label buckets and horses, a pen.  

Directions 

The clients are giving up to 10 minutes to build their own space inside the arena using any props 

or items in the arena. They must build their spaces separate from each other. Sometimes we ask 

the client to build a safe space. The space can be symbolic but with a physical boundary that 

defines its perimeters. 

After the spaces are built, all the beneficiaries are asked to describe their space - what they built 

and what it represents for them. They are then asked to name the most precious thing in their 

life for them. This is then written on tape to be affixed on the horses. Ideally, beneficiaries 

choose what horse represents which threat; the tape is then put on the respective horses. 

The beneficiaries are asked to take what is precious to them (bucket of grains for example) into 

their space. They must stay inside their space and protect the bucket. The horses cannot enter 

their space or eat out of the bucket. The horses are then let loose; the stuff determines how many 

additional  horses should be let loose and at what intervals. The beneficiaries must protect their 

space and what is precious for them for 10 minutes. 
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Discussion 

How effective were the people in protecting their space and asserting their boundaries? 

Whose spaces were violated and which precious valuables were eaten by which threats? 

How did the involved persons handled having their space or valuables being violated by the 

horses? 

How does this mirror dynamics in their lives? 

In what ways did they take care of themselves? 

Did they asked for any help? 

When was it easiest? When was it the most challenging? 

What strengths did they use to effectively assert their boundaries? 

Where they able to practice using the skill they identified on the handout?   

 

How can a person become a young offender 

 

With every young generation adults express their worries about things are getting worse and 

worse and our future as humanity in danger because of the lack of responsibility of the 

teenagers. Is it a false problem or a never ending story? Look at some quotes from thousands 

of years ago, that are still so actual nowadays.  

“Our civilization is doomed if the unheard of actions of our younger generation are allowed to 

continue” (Carved in a tablet 4,000 years ago). 

“Our young people now seem to love luxury. They have bad manners and contempt for 

authority. They show disrespect for their elders and spend their time hanging around places and 

gossiping with one another… they are ready to contradict their parents, monopolize 

conversation in company, eat gluttonously and tyrannize their teachers” (Hesiod, 8 BC). 

“I see no hope for the future of our people if they are dependent on the frivolous youth of today, 
for certainly all youth are reckless beyond words (Socrates, 4 BC). 

 

Introduction 

Preadolescent children are dependent upon and are expected to be obedient to parents, and most 

can count on parental care and protection. At the end of adolescence, most young people will 

no longer be dependent upon or obedient to parents and will be expected to rely upon their own 



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

resources for care and protection. It is important to view adolescence as a process or stage in 

maturational development, the task of which is the physical and psychological disengagement 

from the family, and the simultaneous engagement with society. For most, the passage of time 

is all that is necessary to resolve the conflicts and problems that are associated with the myriad 

bio-psycho-social changes that take place between the ages of 10-11 and 17-18. However, 

whether one accepts Winnicott's view that in psychodynamic terms, adolescence is about 

'murdering’ one's parents, there is little question that making the transition from dependence to 

independence is fraught with strong and ambivalent feelings, which can be very painful for 

adolescents and parents alike. 

There are many challenges for parents and other adults who work with this age group. For 

example, while adolescents may look and even act like adults, they have not reached adult 

maturity, and they still need to be cared for, protected and supervised. Furthermore, while they 

may demand freedom and independence and to be treated like adults, they should not be handed 

adult privileges and responsibilities. Rather, changes in these areas need to be gradual, and take 

place in an atmosphere in which individual and generational differences in attitudes and values 

are acknowledged and respected, and appropriate boundaries are maintained. 

Ages and Psychosocial Stages Associated with Preadolescence and Adolescence 

10-11 Late latency: In psychodynamic terms, late latency is characterized by sexual inhibition, 

considerable consolidation of control of ego and superego over id and instinctual life; in ego 

development terms, there is growth in ego functions and skills and enhancement of child's 

personal resources and capacities in relating to others – a period of relative 

stability/equilibrium. 

11-12 Pre-pubertal (early pubertal): marks the beginning of instinctual upsurge, resurgence 

of id, sexual and aggressive feelings, mobilization of defenses, possible regression in ego 

functions, more actively aggressive, impulsive, egocentric. Amongst girls change may be more 

rapid and occurs up to two years earlier. At this age, girls tend to be aggressive/'seductive' 

towards the opposite sex and boys show interest in, but tend to avoid girls and prefer male 

company.  

13-14 Early adolescence: ego is still weak, self-control is inadequate, there is possible 

delinquency, depression and likely rigidity in ego functions, extremes of passivity/aggression 

possible, and belonging or conforming to one’s peer group is central. 

15-19 Mid-late adolescence: emergence and stabilization of higher level ego functions, 

beginning consolidation of adult personality, less identity diffusion, more stable relationships. 

Normative Development of Cognition and Self-Concept 
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1. Increase in introspection - thinking about thought 

2. Increase in communication - taking others' perspectives 

3. Increase in conceptualization - intellectual subtlety & complexity 

4. Change from exterior to interior self-concept  

5. Change from egocentric to more balanced view of self and others 

6. Shift in locus of self-knowledge and self-determinants from others to self 

• adolescence is a time of inevitable crisis, including rejection/confrontation of parents and 

disintegration of self. From that perspective, not experiencing turmoil and upheaval is 

considered abnormal and a harbinger of later psychological problems. Developmental 

studies of community based samples have led to assertion that normal adolescents are well-

adjusted, experience only transient problems, maintain positive relationships with their 

families, with only 15-20% showing behavior indicative of crisis or turmoil. 

Group Differences in Emotional and Behavioral Disturbance in Adolescence 

• In community based survey studies, between 15% and 25% of the samples reported 

significant problems with mood, self-image, identity, delinquency, social relationship 

and/or other socio-emotional problems in adolescence. 

• In community based longitudinal studies, about 75% have been found to remain free of 

significant socio-emotional problems between the ages of 14 and 18. 

• In most studies, rebellion and socio-emotional problems have been found to be short-lived 

and to occur in early adolescence (i.e. between ages 13 and 14). 

• In an in-depth longitudinal study of a representative sample of adolescents, 48% were found 

to be stable and clear of personality disturbance between the ages of 13 and 16, 28% were 

found to be disturbed at one age, but not the other (predominantly at 13 years of age), and 

25% were found to be disturbed at both times. 

• In a longitudinal survey study of adolescents, increased self-esteem and increased rates of 

depression and suicidal feelings were found between the ages of 12 and 18. These 

apparently contradictory trends were explained by examining the results for three groups of 

adolescents with distinct and identifiable self-esteem, symptom and life event patterns over 

the study period: a) about 15% reported low self-esteem and depressive and other symptoms 

at the beginning of the study, and increasing problems in all of these areas over time; b) 

about 60% coped fairly well with the challenges of early adolescence, and showed increased 

self-esteem over the study period; and c) about 25% reported significant but temporary 

disturbance at some time over the study period, typically in response to a deviant timed 

transition (puberty or school transition) or no normative life change (parental death or 

divorce). 

• In most studies boys were found to report more delinquent or acting-out behavior and girls 

more depressive and internalizing behavior. In general girls were found to report poorer 



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

self-esteem, which is typically focused on negative feelings about appearance; boys self-

esteem problems were most often found to precede adolescence and to be focused on 

instrumental achievement and getting into trouble; girls problems developed during 

adolescence. 

Factors Found to Explain Individual Differences in Transient Disturbance 

• Deviant-timed onset of puberty 

• Deviant-timed school changes 

• Significant but temporary life events 

 

Factors Found to Explain Individual Differences in Persistent Disturbance 

• Mental health problems in parents 

• Persistent tension and/or anxiety at home 

• Unstable, disorganized, disengaged family environment 

• Too rigid or too loose inter-generational boundaries 

• Absence of relationship with parents 

• Un-socialized aggression at home 

• Poor peer interactions 

• Isolation from peers 

• Inattentiveness and unproductiveness at 

school 

 

Factors Associated with Positive and Stable of Adolescent Adjustment 

• Prior positive adjustment at home and school 

• Supportive/caring yet firm and clear parental behavior 

• Parental acknowledgement of child's growing need for 

independence/privacy 

• Well functioning, healthy family system 

• Attentiveness and productiveness at school 

• Positive peer interactions 

 

Adolescent Discouragement 

 
Discouragement is the reason for most adolescents' failure to function effectively. 
To encourage discouraged adolescents, adults can: 

• give them responsibility 

• show appreciation for their contributions 
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• ask for their opinions and suggestions 

• encourage participation in decision making 

• accept mistakes (theirs and your own) 

• emphasize process, not product 

• show confidence in their judgment 

• have positive expectations 

• develop alternative ways of viewing situations 

• turn liabilities into assets 

 

Some attitudes and skills needed to be encouraging are: 

• acceptance and empathy 

• focusing on strengths and contributions to show appreciation 

• looking for the positive 

• focusing on effort and improvement 

• problem ownership and support in problem solving 

 

Studies about benefits of horse assisted activities with offenders and ex offenders 

Mann (2001) reports that the recidivism rates of male juvenile offenders improved after the 

introduction of horses into treatment sessions.  

The majority of these programs have a vocational skill component: inmates train dogs to 

become service dogs for the disabled, or they work with horses, either wild mustangs or 

retired race horses in need of rehabilitation. Although vocational training is certainly a major 

consideration, these programs are also highly therapeutic and rehabilitative. Suggested 

outcomes can benefit many: the inmate, the institution, other agencies and the community. 

The purpose of this article is to raise awareness of selected animal-assisted programs in 

correctional institutions and their reported benefits.  

 

The majority of the young people who attended The Yard had been referred due to being 

understood as being ‘at risk’ as a consequence of various psychosocial disadvantages. This 

concept of ‘at risk’ has arisen from the research literature, which suggests that exposure to 

certain risk factors in childhood has a high likelihood in correlating to negative outcomes in 

later life (Bannister, 1998; Hughes, 2004; Jackson & McParlin, 2006; Masten, Best & 

Garmezy, 1990; Rutter, 1985; Stein, 2006). In addition, over the last 30 years or so a 

substantial body of research has concentrated on looking at why certain individuals appear to 

overcome adversity and remain resilient despite experiencing these childhood risks. 

Resilience is suggested by Masten, Best and Garmezy, as being, ‘the process of, capacity for, 

or outcome of successful adaptation despite challenging or threatening circumstances’ (1990: 

426). In contrast with the literature that sees resilience as related to individual personali ty 

traits, some authors have argued that it is important to recognize resilience as a ‘dynamic 
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state’ which understands that risk varies across the life span (Cicchetti & Rogosch, 1997; 

Luther, Cicchetti & Becker, 2000; Place et al., 2002). These authors suggest that successful 

resilience is where protective factors can adapt to changing risk and, having experienced 

successful coping strategies in the past, the ability to cope in the future is strengthened. 

 

The effects of prison life 

The effects of prison can include anxiety, depression, disrupted sleep, loss of confidence and a 

breakdown in relationships. Communication can be difficult, as can impulse control. There can 

be feelings of shame, isolation, loss and lack of control. 

  

Using EAP with ex-offenders 

Equine-assisted psychotherapy (EAP) can help ex-offenders and probationers to address all of 

these issues and more. It is a gentle, safe and effective way to help individuals recognize and 

deal with their feelings, which they may otherwise find difficult to articulate. 

  

Working (often for the first time in their lives) with such a large and powerful creature comes 

as a culture shock for many ex-prisoners. Unable to use their usual control strategies of anger, 

physical strength and intimidation, these clients have to fall back on their inner resources. 

  

Understanding that any interaction or relationship with the horse is only achievable through co-

operation and partnership, client must draw their own conclusions about the behavioral and 

emotional strategies that resulted in their imprisonment in the first place. It also helps them to 

recognize that the real answers must come from within, thus helping them to own both their 

issues and their contribution to their own rehabilitation. 

EAP program can be used with both individuals and groups, on its own or alongside other 

therapies. It is offered in blocks of 6 to 8 one-hour sessions (although usually only one block is 

required), making it a short-term intervention which delivers real value for commissioners. 

(http://www.horsethinking.co.uk/leaving-prison) 

 

We want to mention a significant research of Professor Ann Hemingway from Bournemouth 

University, Professor Rosie Meek 

Royal Holloway London University and Dr Caroline Ellis Hill Bournemouth University called 

An Exploration of an Equine Facilitated Learning Intervention with Young Offenders.  

This research reports a qualitative study to explore the behavioral responses to, and reported 

reflections from Young Offenders undertaking an Equine Facilitated Learning (EFL) 

Intervention in prison in the UK. Learning was facilitated by an instructor and the participants 

were taught introductory natural horsemanship skills. Establishments holding young adult 

prisoners are typically characterized by increased disruption to the regime, and with greater 

incidents of violence, bullying and conflict than in other types of prison. A resulting challenge 

for those working with young prisoners is the need to respond to increased levels of social 

isolation, and difficulties in managing impulsivity, problem solving, temper and conduct. It is 

hoped that this research will provide some initial evidence to contribute to ideas around the 

nature of learning practical positive skills and knowledge through inter species interactions.  



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

This research reports a qualitative study to explore the behavioral responses to, and reported 

reflections from Young Offenders undertaking an Equine Facilitated Learning (EFL) 

Intervention in prison in the UK. Learning was facilitated by an instructor and the participants 

were taught introductory natural horsemanship skills. Establishments holding young adult 

prisoners are typically characterized by increased disruption to the regime, and with greater 

incidents of violence, bullying and conflict than in other types of prison.  

A challenge for those working with young prisoners is the need to respond to increased levels 

of social isolation, and difficulties in managing impulsivity, problem solving, temper and 

conduct.  

Building on historical and current practices of keeping animals in prison, particularly farm 

nonhuman animals (Ministry of Justice, 2014) there is now increasing positivity surrounding 

working with nonhuman animals in a therapeutic capacity within prisons, particularly 

inattempts to promote psychological well-being and support rehabilitative efforts. Techniques 

with dogs and horses (Davis, 2007; Furst, 2006) relating to effective communication and 

developing trust have been recognized as promoting positive interaction, whereby individuals 

learn that respect and compassion yield more rewarding experiences and cooperation than 

dominance and aggression.  

To inform this review the literature was searched from 1990 to 2014 using the search terms, 

equine facilitated learning, equine assisted learning, equine assisted intervention, equine 

assisted psychotherapy, equine assisted therapy, equine assisted experiential therapy and equine 

assisted counseling with the terms young people, young vulnerable adults and young offenders. 

All papers published in English were considered; only those focused on an intervention of 

relevance to young people were included in the review.  

Despite numerous descriptive reports of prison-based programs involving horses (Taylor, 2001; 

Tramutt, 2003; Tyler, 1995; Virdine, Owen-Smith, & Faulkner, 2002) there are very few robust 

studies in this area. Some programs are long running and anecdotally have achieved 

considerable success with participants such as the Nevada prison rehoming equines program 

which teaches inmates natural horsemanship techniques with horses who are then rehomed 

following the program (Miller, 2012; Prison Education, 2012).  

Some evidence about therapeutic interventions has been produced which indicates the potential 

of working with young vulnerable adults. Trotter, Chandler, Goodwin-Bond and Casey`s 

(2008) analysis of the role of horses in a group equine assisted counseling with younger 

participants found improvements in disruptive behavior, relationships with others and self-

esteem. Burgon (2011) explored the experiences of 'at-risk' young people who participated in a 

therapeutic horsemanship program; finding improved self-confidence, self- esteem, self-

efficacy and a sense of mastery and empathy.  

Dell (2011) focused on equine assisted education (as opposed to psychotherapy) and young 

people and captured through a qualitative study the enhanced communication skills and sense 

of pride which the young participants experienced through their ability to communicate with 

the horses. 
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This paper reports a qualitative study to explore the behavioral responses to and reported 

reflections of learning from Young Offenders undertaking an EFL intervention in the UK. The 

intervention involves seven two and a half hour sessions over a four day time period where 

young offenders use a natural horsemanship approach to interact with the horses on a prison 

sports field. The participant learning is facilitated by an instructor and the young offenders are 

taught introductory natural horsemanship skills (Parelli, 2011). It is hoped that this paper will 

provide some initial insights into the nature of learning through inter species interactions and 

the possible role of horses in this process.  

The first two named authors for this paper were involved in data collection, Dr Ann Hemingway 

is a public health academic and registered nurse, Dr Rosie Meek is a criminal psychologist 

focusing on young offenders and sports based interventions, and the third author, Dr Caroline 

Ellis Hill an occupational therapist and researcher was involved in data analysis. All the authors 

were involved in preparing this paper. The instructor on the program was Harriet Laurie who 

established The Horse Course Charity in 2010 (TheHorseCourse, 2014). She is a level 4 Parelli 

Natural Horsemanship student (Parelli, 2011) and her own horses Flower and Stormy, 

developed to level 3+, were used in this intervention. A law graduate, designer, communications 

consultant and innovator, she devised the programme from a horsemanship perspective – using 

high level horses to provide clear feedback and reliable performance; whilst also using natural 

horsemanship principles and techniques to shape human behavior.  

The aim of this study was to explore an EFL Intervention with male Young Offenders with a 

view to assessing its impact and developing future methodologies to assess this emerging area 

of practice. Participants are referred to as students throughout.  

At the introductory level this program involves ‘playing’ with horses inviting them to respond 

to requests with the person working from the ground and the horse on a loose rope and halter.  

The course consists of short periods of tasked activity supervised by the instructor interspersed 

with observation of the other student and horse and discussion/reflection time with a focus on 

enabling the student and horse to both work together and relax together. The horses were able 

to graze they were stroked, scratched and hugged by participants during the observation of the 

program. The learning of each student was facilitated by the course instructor and they were 

taught how to play the seven ‘games’ (Parelli, 2011) with the horses.  

These games are: 

 

1) The friendly game (creating relaxation through touch, grazing, grooming, hanging out; 

building confidence through rhythm and retreat). 

2) The Porcupine game (asking the horse to move their feet through using steady pressure, 

touching the horse). 

3) The Driving game (asking the horse to move their feet through rhythmic pressure, not 

touching the horse). 

4) The Yo-yo game (asking the horse to move backwards and forwards). 

5) The Circling game (asking the horse to travel around you on the circle). 
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6) The Sideways game (asking the horse to move sideways). 

7) The Squeeze game (asking the horse to go through, between, under or over something).  

These games help to establish a communication method between horses and humans. However 

in order to be effective the human needs to use clear, phased communication (starting as gently 

as possible) and control their body language and energy in an assertive non-aggressive way. A 

horse which has been developed to communicate with humans using this process knows the 

seven games and is able to be an active participant in the development of the human. They will 

respond appropriately only when the human is communicating calmly and assertively and 

maintaining an empathic connection, as well as applying the correct technique.  

Discussion  

The findings from this initial study are important for different disciplines both relating to young 

offenders and EFL interventions. This study offers a step forward as little has been published 

to date specifically for this group. The ability of horses to help humans positively develop their 

behavior, relationships with others, self-esteem, self-efficacy and self-mastery has been alluded 

to previously within the few papers published on this area with young people (Trotter, et al., 

2008; Burgon, 2011; Dell, 2011). This study would add to these findings by suggesting that 

horses can also help with developing interpersonal skills, temper control and understanding 

others which would concur with the findings from Pendry and Roeter (2013) whose randomized 

controlled trial found improvements in young people`s social competence following an EFL 

intervention using natural horsemanship techniques. This study would also suggest that EFL 

can provide the small successes that may lead participants to learn to learn confidently and with 

pride as reflected on by the participants in their interviews and as found previously in Dell`s 

study (2012) with young people. Indeed the three key themes which emerged from the interview 

data and were also observed and recorded by the researchers were the development of calm 

assertiveness, confidence and focus. This study would suggest that the development of these 

transferable skills in the perceptions of the participants then in turn impacted positively on their 

behavior in prison.  

Conclusion  

Through working in a way with the facilitator and the horse which was action-based, 

experiential, with a non judgemental approach the young offenders who usually find it difficult 

to engage; were observed to move from appearing anxious, tense and ineffective to being calm, 

assertive and confident when working with the horses. They reported feeling more confident 

and more in control of situations away from the horses. This short intervention appeared to have 

a deep effect on them.  

Natural horsemanship has a comparatively small but growing following across the world, as 

the particular version used here has a system and clear games to learn and play it lends itself to 

evaluative research as the observer can map, and analyses the interaction between horse and 

human. Indeed this communication system allows for detailed observation of the horse and 

human interaction in a way which has not arguably been possible before and has great potential 
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to further our understanding of this unique inter species relationship between prey animal and 

predator.  

Another important research made by Harriet Laurie, the founder of The Horse Course charity 

in Dorchester, has won a "travelling fellowship" with the Winston Churchill Trust to investigate 

other equine assisted interventions in the US and Canada. 

The aim of 16 of the trust's 125 fellowships is for recipients to bring back learning from abroad 

to cut crime, save public money and reduce prison numbers. 

Ms Laurie currently offers four-day courses to violent and disruptive inmates working with 

specially trained horses.The course was first tested at HMP & YOI Portland in 2010, . 

Prisoners are invited to control the movements of the horses "simply by using body language 

and attitude", Ms Laurie explained."The horses will do all sort of things like run and turn, but 

only if the prisoner is very calm and focused," she said."If you're aggressive the horse will run 

away, if you're anxious it will ignore you and start eating the grass." 

Ms Laurie hopes to share "best practice" with other equine assisted practitioners and allow her 

to discover new ways of reducing reoffending. 

Rosie Meek, professor of criminal psychology at Teesside University, carried out an interim 

report on 28 Portland prisoners who took part in one of Ms Laurie's courses, which have also 

run at HMP Verne, HMP Oakwood, in the West Midlands and HMP Eastwood Park, 

Gloucestershire. 

She said her findings "appeared to confirm success" and showed disciplinary hearings for the 

prisoners were down 74% after completing the course, and "negative entries" - notes added to 

a prisoner's file - reduced by 72%. 

The Prison Reform Trust, which is working in partnership with The Winston Churchill Trust, 

said while the UK's prison population had almost doubled in the past 20 years, other countries 

and regions, including New York in the US, had seen prison numbers reduce because they had 

developed "more effective ways to cut crime". 

 

 

 

Chapter 3. Identifying basic emotions in humans versus animals 

Basic emotions, secondary emotions, and how they can be 

balanced 
 

 

Every human being, since birth and throughout the years, is experiencing many and various 

emotions. Since the beginning of life the challenge is to recognize it. The challenge is not only 
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for the family or other people but also for the person itself. As a specialist in working with 

people, the first necessary skill is empathy - to feel with the other's heart - for understanding 

the emotions of the client (beneficiary) and for helping him/her distinguish and understand.  So 

being empathic means to feel with the other's heart, to see with his/her eyes and to hear with 

his/her ears. 

Different researchers named different categories of basic emotions. Below, there are some 

examples: 

Acceptance, anger, anticipation, disgust, joy, fear, sadness, surprise 

Anger, disgust, fear, joy, sadness, surprise  

Desire, happiness, interest, surprise, wonder, sorrow  

Rage and terror, anxiety, joy  

Anger, contempt, disgust, distress, fear, guilt, interest, joy, shame, surprise  

Fear, grief, love, rage  

Anger, disgust, elation, fear, subjection, tender-emotion, wonder  

Pain, pleasure  

Expectancy, fear, rage, panic  

Anger, disgust, anxiety, happiness, sadness 

Anger, interest, contempt, disgust, distress, fear, joy, shame, surprise  

Fear, love, rage   

Fear, love, rage  

Happiness, sadness 

Some emotions can be very simple to distinguish. Everyone can distinguish pain from 

pleasure. Those are basic.  

Secondary emotions are derivatives of the basic emotions or are having different intensities. 

For example if love is a basic emotion, affection, lust, longing can be considered  secondary 

emotions. If anger is basic, secondary emotions can be irritation, exasperation, rage, disgust, 

envy, torment. Same goes with sadness: suffering, sadness, disappointment, shame, neglect, 

sympathy. 
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Learning about emotions it's easy but the real challenge is to recognize it on other people.  As 

John Robinson (2008) explains in his autobiographical book :"Our responses may appear totally 

neutral, while inside we are crying. You cannot reliably evaluate our state of mind by our 

outward demeanor".  

How to read a horse's emotional state 

Here are a few basic keys to reading a horses’ body language that can be very helpful. 

* Body language that indicates unease, tension, loss of confidence, fear, aggression: 

- Head up 

- Looking strongly away, especially in the direction of the gate 

- Neck tight and bulging on the underside 

- Ears tight (out to the side or pinned back) 

- Eyes starting (not blinking) 

- Nostrils flared 

- Tail swishing or clamped tight or held high over back 

- Inability to stand still 

- Rapid or shallow breathing 

- Tense body 

- Foot stomping 

* Body language that indicates relaxation, friendliness, confidence: 

- Head level with body 

- Muscles loose 

- Ears soft or pointed at you 

- Eyes blinking, soft expression 

- Quiet tail 

- Standing quietly, one hind leg cocked 
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- Regular, rhythmic breathing 

- More "with" you and present 

How to choose the right horse 

Ideally the horse who is used for activities is physically sound and healthy, even though some 

health problems or issues offer more therapeutic or learning opportunities for the ones involved. 

For example an offender can relate better to a horse saved from an abusive situation because 

they have similarities in their background, and the offender identifies himself with the horse. 

At the same time, horses who are prone to kick can be used for specific session but not for 

regular ones. We can say that almost any horse can be proper for animal assisted activities as 

long as the equine specialist and the therapist are aware of the goals of the session and know 

what can the horse bring in the session. We have to remember that riding is not the purpose, so 

the horses are not selected for this. Is better if the horse is not so sensitive and reactive to 

different kinds of stimulus. The equine specialist needs to know how the horse is reacting, 

especially if he gets scared or is feeling under stress. In this way, the equine specialist can 

evaluate if this is a risk for the client, the other people or the goals of the session.  

Risks and stresses for the horses come from clients, from how the session is going, and the 

program. Of course likewise the therapist, also the horse can suffer of vicarious stress or trauma 

that comes from the highly negative emotions of the clients. To avoid the burnout (exhaustion) 

of the horse, his needs and his natural way of life must be respected as much as possible. He 

needs to be free, to be with other horses, to play, to eat, to also have an unstructured program 

etc. The well being of the horses can also be impacted by the way they are used in the session. 

The dignity of the horse must be respected not only  in the session but as much as possible most 

of the time. Dignity also means for the horse to be allowed to have an "opinion", to have 

initiative, to be watched for a while in order to understand what it wants or needs.  

The horses are great in taking care of themselves as long as they have time and permission to 

do so.  

An inexperienced therapist must approach the horse slowly, from one side. The horse is a pray 

animal so he needs time and space to understand what is going on. If the counselor is agitated, 

nervous, anxious, or uncomfortable in the horse presence, during the session, the horse loses 

his focus on the client or gets emotional contaminated. Is better for the first meeting to let the 

horse approach the therapist.  

Earning the trust of a horse is not easy. The horse knows that humans are predators so it becomes 

very alert in their presence to any sign of danger - movements, forced techniques, like putting 

them in a corner or frightening them with objects. A good practice means to take things slowly 

and to repeat until the signs of relaxation on the horse are visible.  
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A key element is being congruent - when the insides matches the outsides- a thing that a horse 

is doing natural, with no effort.  

It is best to avoid the use of fear, intimation, force with horses. Horses should be treated as 

clients are treated.  

Horses are highly perceptive animals and very emotional connected with other horses and with 

humans. It is said that they are 50% physic and 50% emotional. So if another horse or human 

is agitated, the horse will also be negatively influenced unless it is trained to be more self 

confident. The horse is so useful in therapeutic activities because it can show the emotions of 

the humans around it. The horse is like an instant biofeedback. 

Horses are  quick learners, and this is understandable also because being a pray animal means 

you need to learn quick in order to survive. This characteristic can be very encouraging for 

humans to learn quicker and be more courageous and active. (Harnessing the power of Equine 

Assisted Counseling, Adding Animal Assisted Therapy to Your Practice - Kay Sudekum Trotter, 

p 22-23, Routledge Taylor Fracis Group, 2012).  

Human-dog bond 

The dog has been domesticated for over 12,000 years. If at the beginning humans needed dogs 

for survival reasons, as a help in hunting or self protection, but nowadays dogs are a significant 

component in the lives of many people. The dog is often considered to be a part of the family 

and is treated with the love and respect that is given to all other family members. Children are 

introduced to the animal world at a very young age through the use of animal toys, books, and 

television.  

In a society that is increasingly urbanized and removed from the natural environment, keeping 

dogs as animal companions represents a continuance of our relationship with nature and our 

need to retain strong interactions with animals.  

Dogs provide a number of important psychosocial and health benefits to their human 

companions. Although the mere presence of a pet can have stress-reducing effects, it appears 

that the greatest benefits are conferred by the existence of a strong and sustainable relationship, 

or bond, between the dog and his or her human guardian.  

Attachment is considered to be a specific type of affection bond between two individuals. 

Although all affection bonds (including attachment) involve emotional attachments and 

commitment over time, attachment has the added attribute of providing one or both individuals 

with feelings of security and comfort. This aspect of attachment has been called the “secure 

base effect” and is most commonly demonstrated by the relationship between an infant and 

his/her mother.  
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Both dogs and humans are highly social species that display complex social organizations, 

engage in attachment behaviors, and have complex nonverbal communication patterns. In dogs, 

primary social attachments are formed during early socialization.  

These similarities between dogs and humans facilitate the development of strong and mutual 

attachments between human guardians and their dogs.  

Factors that affect the degree of attachment that an individual feels include the age at which the 

attachment is formed (primary and secondary socialization periods in puppies are most 

important), opportunities for and duration of physical proximity, duration of time spent 

together, sharing of emotional experiences, and intensity of pleasurable visual, vocal, and tactile 

signals. A high degree of attachment has historically been signified by an animal who shows 

stress or anxiety of separation from his attachment figure and subsequently expresses happiness 

and relaxation when reunited. Likewise, human guardians often state that they feel anxious and 

distressed when their companion animal is lost or away, and the majority of guardians 

encourage close proximity in their dog by allowing their pet to sleep in the bedroom, sharing 

food, and engaging in regular and pleasurable play and exercise periods.  

Using senses in developing human-dog bond 

 

Humans have highly developed visual capabilities, and so we tend to perceive the environment 

using vision as our primary sense. In contrast, the dog’s olfactory and auditory senses are highly 

developed, and so the dog often relies heavily on sense of smell and hearing when reacting to 

stimuli. But of course dog's sense of vision is developed and specialized for maximum 

efficiency under low light conditions.  

Touch: As in other mammals, the sense of touch is the earliest developed sense in the newborn 

dog. Young puppies are responsive to changes in temperature and actively seek out both warmth 

and tactile comfort. The importance of touch persists throughout the dog’s life. Being a social 

species, the dog uses touch as an essential communication tool in interactions with other dogs 

and with human companions. Some of the earliest studies of the human/animal bond showed 

that gentle touch and petting cause a reduction in a dog’s heart rate and blood pressure 

(decreased sympathetic nervous arousal). Humans, too, show this response to positive 

interactions with dogs. The development of the bond between a person and a dog is influenced 

by the sense of touch. Petting an animal is one of the few acceptable outlets for adults in our 

society to touch another living being in an affectionate and relaxing way. One of the earliest 

studies of the human–dog bond showed that when a human is gently stroking a friendly dog, 

arterial blood pressure values in both the human and the dog declined significantly.  

Touch is also an important method of communication between people and dogs. Although 

verbal interactions are important, dogs lack the capability for complex speech patterns. 
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Nonverbal communication such as body postures, facial expressions, eye contact, and touch are 

all used when humans interact with dogs.  

Nurturing: Nurturing and caretaking behaviors provide opportunities for expressing love and 

affection in humans.  Raising and caring for a dog provides an excellent outlet for nurturing.  

Stress Reduction: A dog’s ability to reduce human stress is an important contributor to the 

human–animal bond. Talking to an animal is more relaxing than talking to another person. 

Blood pressure and heart rate normally increase during conversations with other people. 

Reductions in stress when with a dog are not limited to verbal interactions. Recent studies have 

shown that simply reading in the presence of a dog results in reduced blood pressure and 

decreased feelings of stress in both children and adults. The opportunity to provide and receive 

comforting touch, to engage in nonjudgmental interaction, and to be able to fully express 

oneself without worry of another’s reaction may all strongly affect the strength of the 

relationship and the stress-reducing effects that are observed between humans and dogs. The 

reciprocal nature of the human–dog relationship is demonstrated by the fact that dogs also show 

reduced anxiety and stress when in the presence of their human caretaker.  

The dog possesses an extraordinary level of playfulness. Although the young of many species 

demonstrate play, dogs are unique because they continue to engage in play as adults. This 

characteristic brings much joy and pleasure to many owners.  

The dog’s willingness to play with his owners, capability of learning complex games, and 

enjoyment of shared exercise all facilitate positive and frequent interactions with owners.  

How to understand dogs language  

1. Relaxed Approachable 

 
This dog is relaxed and reasonably content. Such a dog is unconcerned and unthreatened by any 

activities going on in his immediate environment and is usually approachable. 

 

2. Alert-Checking Things Out 
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If the dog has detected something of interest, or something unknown, these signals 

communicate that he is now alert and paying attention while he is assessing the situation to 

determine if there is any threat or if any action should be taken. 

3. Dominant Aggressive 

 

This is a very dominant and confident animal. Here he is not only expressing his social 

dominance, but is also threatening that he will act aggressively if he is challenged. 

4. Fearful and Aggressive 
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This dog is frightened but is not submissive and may attack if pressed. A dog will generally 

give these signals when he is directly facing the individual who is threatening him. 

 

 

 

 

 

 

 

5. Stressed and Distressed 

 

This dog is under either social or environmental stress. These signals, however, are a general 

"broadcast" of his state of mind and are not being specifically addressed to any other individual. 
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6. Fearful and Worried 

 

This dog is somewhat fearful and is offering signs of submission. These signals are designed to 

pacify the individual who is of higher social status or whom the dog sees as potentially 

threatening, in order to avoid any further challenges and prevent conflict. 

 

7. Extreme Fear - Total Submission 

 

This dog is indicating total surrender and submission. He is trying to say that he accepts his 

lower status by groveling before a higher ranking or threatening individual in the hopes of 

avoiding a physical confrontation. 

8. Playfulness 
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Here we have the basic invitation to play. It may be accompanied by excited barking or playful attacks 

and retreats. This set of signals may be used as a sort of "punctuation mark" to indicate that any previous 

rough behaviour was not meant as a threat or challenge. 

Balancing emotions 

We need to balance emotions of beneficiaries in order to achieve some important goals in 

therapy. Some of this goals would be: emotional safety of the beneficiary, healthy relationships, 

being aware of the limits and consequences that may appear, healthy attachment styles, being 

able to feel pleasure and affection.  

 

 
Working instrument  

 

After the beneficiary describes his stress or problem or current situation he can be asked to look 

at this paper and read the columns. After he can choose one of the four feelings that describes 

better how he feels about the situation. He can look at the other columns and recognize what 

other feelings he had in the past experiences.  

This instrument helps to self identify the feeling, increasing self awareness and capability to 

balance the emotions. In the same time it broads the diversity of the feelings that a person is 

experiencing throughout the day or days. Usually people tend to be stuck in one feeling, 

considering themselves "angry person" or "scared" or "sad". 

Almost every person can remember at least one experience when felt one of the feelings from 

the list.  He can talk about moments when he felt one way or another. 

In the same time every negative emotion can have a positive counterpart. You can ask: If you 

feel frustrated, for example, what can be the exact opposite and when did you feel it.   
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sad           mad   glad   scared 

ashamed          angry   blissful              afraid 

bored         annoyed   calm            anxious 

depressed        disgusted            cheerful  concerned  

discouraged                       distraught         comfortable        confused  

embarrassed       frustrated       confident  insecure 

guilty        irritated       encouraged  nervous 

helpless       jealous   excited  panicky 

hurt        offended            fulfilled  shocked 

lonely        resentful               happy  tense 

regretful      loving  terrified  

sickened      overjoyed uncertain  

tired       passionate 

uncomfortable                 pleased 

unhappy      relieved 

weary 
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Chapter 4. Sanitary conditions for carrying out animal-assisted 

activities 
 

Pet therapy is a general term that encompasses many activities, both formal and informal.  

Animal assisted therapy is a formal goal-directed intervention involving animals as an integral 

part of the treatment process, directed by a professional with specialized expertise. It is designed 

to promote improvement in human physical, social, emotional, and/or cognitive functioning. 

Patient progress is measured through various clinical assessments. In order to achieve the 

desired progress the animal must be especially trained and must be able to complete all required 

tasks. 

Animal assisted activities (AAA) provide opportunities for motivational, educational, and/or 

recreational benefits to enhance quality of life .  They are delivered by trained professional, 

paraprofessional and/or volunteers and involve animals that meet specific criteria.  Unlike 

therapeutic activities, assisted programs of animals do not require the presence of a therapist 

and the preparation of the animal must be basic. 

Personal pet visitation  is a program in which an inmate can receive the visit of his own pet. 

Some therapeutic benefits can be attained, but there is no specific goal for the interaction. The 

visits are not structured and do not involved trained staff.  Inmate progress is not tracked, but 
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is often noted to be beneficial. The interaction is just between the owner and the pet and does 

not involve other inmates. 

Regardless of type of animal assisted program, there are some essential rules that must be 

observed for a smooth running of the program and avoiding accidents of any kind. 

Pathogens and AAI Animals 

• Animals are reservoirs of some pathogens by cleaning their genitals and their fur 

through liking. 

•  Mechanical carriers/vectors – they can carry pathogens on their fur and paws 

•  More likely to be exposed to HAI pathogens  

•  Certain behaviors and activities may be higher risk, such as: licking patients, sitting on 

beds/ sofas, accepting treats 

Disease Agents to Consider (dog and cat) 

• Viral:   RABIES  

• Bacterial : Salmonella spp, Campylobacter spp,  E. coli , MRSA, Clostridium difficile,  

Pasteurella spp, Staphylococcus spp, Streptococcus spp 

• Fungal: dermatophytes (“ringworm”)  

•  Protozoal:  Giardia spp, Cryptosporidia, coccidiosis  

•  External parasites: fleas, ticks, mites  

•  Internal parasites: roundworms, hookworms, tapeworms  

Something about bites and hits 

•   Any animal bite and hits must be reported to the local animal control-the risk for rabies 

must be assessed.  

• Animals can have nasty bacteria in their oral cavity, antibiotics typically prescribed 

prophylactically for bites. Staphylococcus spp, Streptococcus spp, Pasteurella spp, 

Capnocytophagacanismorsus - can lead to life threatening sepsis  

•  Tetanus status must be assessed  

• After any horse hit, medical examination and radiological examination are required 

• At the horse assisted activities, all the staff, youth workers and beneficiaries should wear 

proper clothes and protection equipment (closed shoes, long trousers, helmets, 

protection vests) 

•  Temperament assessment is a very important component of a visitation program.  

Animals that bite should never be part of an AAI program!!!  

Major Areas of Emphasis 

• HAND HYGIENE: 

➢ MOST IMPORTANT INFECTION CONTROL MEASURE  

➢  ALL patients, visitors and staff wash hands before and after each animal contact.  

➢  Animal handlers carry alcohol based sanitizer and offer to anyone who touches the 

animals  

•  Designating an “Animal Visit Liaison” 

•  Methods for Contact Tracing, should it be necessary  

•  For animals in formal AAI programs, develop restrictions for certain animal species, 

ages, origin, behavior, diet and health status   

•  For visits by inmates’s pets, institute basic health and diet requirements and limit 

contact to the individual patient  

Animal Suitability 

• AAI animals : 
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• Domestic, companion, household pets  

•  Cats 1 year and older, dogs preferably 2 years or older (age of maturity)  

• Horses 3 years and older 

•  Member of a formal AAI program  

•  Rabbits, guinea pigs and birds-risks are less well known, but may be suitable if 

litter training or other steps are taken to prevent patient exposure to their 

excrement  

 

• Inmates’s animals (fewer explicit restrictions)  

•  Domestic, companion, household pets  

•  Under control  

• Only visit designated inmate  

Unsuitable Animals 

• High risk species (reptiles/amphibians, nonhuman primates, rodents/other pocket pets, 

farm animals)  

•  Animals that reside in shelter setting or member of household for less than 6 months  

•  Cats and dogs younger than 1 year : 

➢ While cute, young animals pose a much greater risk of zoonotic disease transmission 

for at risk populations (young, old, immune-suppressed)  

➢ Much more likely to be shedding enteric pathogens, often while appearing healthy 

(Campylobacter, Salmonella, E. coli, Giardia, coccidia, etc)  

➢ More likely to have accidents   

➢ More likely to nip or scratch  

Temperament Evaluation 

• Required for all AAI program animals  

•  Test must simulate situations animals may be exposed to in the AAI/ AAA program 

•  Evaluators be certified/trained  

•  Animal handler teams must be observed and approved by AAI program representant 

•  Require re-assessment if negative, aggressive or fearful behavior is noticed by anyone 

in the program  

Health Screening 

• Rabies vaccination for dogs and cats , Vaccination for infectious anemia for horses 

•  Require AAI animals have at least yearly evaluation by licensed veterinarian, routine 

screening/ prophylaxis for parasites  

• Tailor flea/tick control to needs of animal and its geographic location, suspend visits 

when treating for an infestation  

•  Routine screening for potential zoonotic agents is not recommended 

Indications for Special Screening 

• Animal has interacted with known human carrier (in either health care facility or the 

community)  

•  Epidemiologic evidence suggests an animal may involved in disease transmission 

•   Animal is epi-linked to an outbreak 

Health Exclusions 

• Exclude from onset to at least one week following recovery for:  

•  Vomiting/diarrhea  

•  Episode of urinary or fecal incontinence  
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•  Episodes of sneezing/coughing  

•  Antibiotic/steroid tx 

•  Open wounds  

•  Ear infections  

•  Skin infections  

•  Painful orthopedic conditions/injuries  

•  Signs of estrus 

ALL Handlers 

• Self screen for illness including cough/sneezing, nasal discharge, fever >38°C 

(100.4°F), diarrhea, vomiting, conjunctivitis  

•  One animal/handler  

•  Keep animal from touching/licking medical devices or equipment  

•  Licking of inmates should be discouraged  

•  No visits/ activities during meals or eating/drinking during visits  

•  Familiar with facility policy regarding accidents; reporting, cleaning, disposal (wear 

gloves, use absorbent materials, dispose in leak resistant plastic bags)  

•  Immediately report any scratches, bites or other injuries  

 

 

 

 

 

Chapter 5. The main animal assisted intervention 

 

In order to maximize every meeting, the 10 workshops were structured so that they were 

connected to each other and each had a targeted intervention. 

The basic structure of each meeting is: 

 

STRUCTURE OF A SESSION 

 

Materials - Everything needed for the session. For example: grooming tools, 

post-its, painting, carrot-stick & western rope, etc. 

Main objectives 

of the session 

- In order to build an efficient session, the youth worker should 

always be aware of the main objectives. For example: respecting 

the rules, developing empathy, etc. 
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Starter/ Ice-

breaker 

- Building / rebuilding the group 

- Give everyone the opportunity to say something important for 

him/ her or something about him/her 

Intervention - Every exercise/ activity described step-by-step 

- Starting ritual: grooming the animal/ preparing for work 

- Per se intervention 

- Ending ritual: giving treats to the animal, putting the equipment 

of, bringing them back to the barn/home 

Closure - Giving feed-back 

- Eventually proposing activities for the next session 

- Questions and answers 

Fun 

time/relaxing 

time together 

- Having a snack/ coffee/ juice together 

- Free discussions  

 

This guideline is tailored for animal assisted interventions using horses and dogs. Due to the 

fact that these two animals are fundamentally different, all the partners agreed to write the 

sessions separately for horses and dogs. 

The horse (Equus feruscaballus) is one of two extant subspecies of Equus ferus. The horse 

has evolved over the past 45 to 55 million years from a small multi-toed creature, Eohippus, 

into the large, single-toed animal of today.Horses are mammals, and as such are warm-blooded, 

or endothermic creatures, as opposed to cold-blooded, or poikilothermic animals. However, 

these words have developed a separate meaning in the context of equine terminology, used to 

describe temperament, not body temperature. For example, the "hot-bloods", such as many race 

horses, exhibit more sensitivity and energy, while the "cold-bloods", such as most draft breeds, 

are quieter and calmer. Sometimes "hot-bloods" are classified as "light horses" or "riding 

horses", with the "cold-bloods" classified as "draft horses" or "work horses". 

Horses are prey animals with a strong fight-or-flight response. Their first reaction to threat is 

to startle and usually flee, although they will stand their ground and defend themselves when 

flight is impossible or if their young are threatened.They also tend to be curious; when startled, 

they will often hesitate an instant to ascertain the cause of their fright, and may not always flee 

from something that they perceive as non-threatening. Most light horse riding breeds were 

developed for speed, agility, alertness and endurance; natural qualities that extend from their 

wild ancestors. However, through selective breeding, some breeds of horses are quite docile, 

particularly certain draft horses and they can be very useful for therapeutic purpose. 

Horses are herd animals, with a clear hierarchy of rank, led by a dominant individual, usually a 

mare. They are also social creatures that are able to form companionship attachments to their 

own species and to other animals, including humans. They communicate in various ways, 

including vocalizations such as nickering or whinnying, mutual grooming, and body language. 

Many horses will become difficult to manage if they are isolated, but with training, horses can 

learn to accept a human as a companion, and thus be comfortable away from other 

horses. However, when confined with insufficient companionship, exercise, or stimulation, 

https://en.wikipedia.org/wiki/Extant_taxon
https://en.wikipedia.org/wiki/Subspecies
https://en.wikipedia.org/wiki/Wild_horse
https://en.wikipedia.org/wiki/Evolution_of_the_horse
https://en.wikipedia.org/wiki/Eohippus
https://en.wikipedia.org/wiki/Mammal
https://en.wikipedia.org/wiki/Warm-blooded
https://en.wikipedia.org/wiki/Endotherm
https://en.wikipedia.org/wiki/Poikilotherm
https://en.wikipedia.org/wiki/Thermoregulation
https://en.wikipedia.org/wiki/Horse_racing
https://en.wikipedia.org/wiki/Horse_racing
https://en.wikipedia.org/wiki/Draft_horse
https://en.wikipedia.org/wiki/Fight-or-flight_response
https://en.wikipedia.org/wiki/Herd_animal
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Changing lives, opening 

minds 

individuals may develop stable vices, an assortment of bad habits, mostly stereotypies of 

psychological origin, that include wood chewing, wall kicking, "weaving" (rocking back and 

forth), and other problems. 

Horses are very powerful therapy animals. Beside the therapeutic effect on the body and psychic 

of a disabled person, horses also provide psychological benefits to people whether they actually 

ride or not. "Equine-assisted" or "equine-facilitated" therapy is a form of 

experiential psychotherapy that uses horses as companion animals to assist people with mental 

illness, including anxiety disorders, psychotic disorders, mood disorders, behavioral 

difficulties, and those who are going through major life changes. There are also experimental 

programs using horses in prison settings. Exposure to horses appears to improve the behavior 

of inmates and help reduce recidivism when they leave. 

 

 

 

 

 

 

STRUCTURE OF SESSION 1 

horses 

Materials - Grooming tools, western rope/guiding rope, carrots 

Main objectives 

of the session 

- building the group 

- explaining the rules  

- making the participants responsible for the animal they work with 

- developing patience 

- developing empathy 

- developing teamwork 

Starter / 

Ice-breaker 

- building a big circle, starting with presenting: “Tell us your name and 

something about you that not many people know of.” (it may be 

something funny) 

https://en.wikipedia.org/wiki/Stable_vices
https://en.wikipedia.org/wiki/Stereotypy_(non-human)
https://en.wikipedia.org/wiki/Psychotherapy
https://en.wikipedia.org/wiki/Prison
https://en.wikipedia.org/wiki/Recidivism
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Changing lives, opening 

minds 

- working in pairs (1 offender/ex-offender and 1 person from the 

community): each of them has 3 minutes to present himself/herself to his 

exercise partner (while one is talking, the other is listening) 

- rebuilding the circle – everyone has 1 minute to present his/her partner 

to the others 

Intervention - demonstrating the starting ritual: grooming the horse, being aware of its 

behavior 

- splitting the main group into smaller groups (teams) of no more than 6 

members each – all teams have to groom one horse, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- short leading exercise: leading the horse through attitude, exercise a 

firm but non aggressive leading mode 

- first experience on the horseback: everyone gets a short horseback ride 

(experiencing the feeling of acceptance, of being well cared and 

sustained) 

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn/home (learning to say “thank you” 

for the collaboration, learning to thank trough words, gestures, and 

treats) 

Closure - giving feed-back 

- eventually proposing activities for the next session 

- questions & answers 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion 

 

 

STRUCTURE OF SESSION 2  

horses 
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Changing lives, opening 

minds 

Materials - carrots, grooming tools, carrot stick and western rope, vaulting pad and 

vaulting belt 

Main objectives 

of the session 

- developing self-esteem and self control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- visiting other horses on the farm, while they are free and observing 

their behavior 

- feeding the horses with carrots and observing their hierarchy 

- members introduce themselves to the other, while standing in the 

manege in a large circle: “Hi, my name is ..., and today I feel ....”  

Intervention - splitting the main group into smaller groups (teams) of no more than 6 

members each – all teams have to groom one horse, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- demonstration of natural horsemanship exercises – “friendly game”, 

“porcupine”, and “yo-yo”  

- team members try on their own the learned exercises 

- building pairs: one leads the horse, walking beside it, while the other is 

mounted; after the exercise is complete, the two change the roles 

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn/home (learning to say “thank you” 

for the collaboration, learning to thank trough words, gestures, and 

treats) 

Closure - giving feed-back (what was easy, what was difficult?) 

- eventually proposing activities for the next session 

- questions & answers 
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Changing lives, opening 

minds 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion 

 

 

STRUCTURE OF SESSION 3  

horses 

Materials - carrots, grooming tools, carrot stick and western rope, vaulting pad and 

vaulting belt 

Main objectives 

of the session 

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- members introduce themselves to the other, while standing in the 

manege in a large circle: “Hi, my name is ..., and today I would like to 

....”   

Intervention - splitting the main group into smaller groups (teams) of no more than 6 

members each – all teams have to groom one horse, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- demonstration of natural horsemanship exercises – “circling” 

- team members try on their own the learned exercises 

- demonstration of vaulting exercises (acrobatics on horseback): base, 

mill, flag, bridge 

building pairs: one leads the horse, walking beside it, while the other is 

mounted and carries the vaulting exercises; after the exercise is 

complete, the two change the roles 
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Changing lives, opening 

minds 

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn/home (learning to say “thank you” 

for the collaboration, learning to thank trough words, gestures and treats) 

Closure - giving feed-back (what was easy, what was difficult) 

- eventually proposing activities for the next session 

- questions & answers  

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion 

 

 

STRUCTURE OF SESSION 4  

horses 

Materials - carrots, grooming tools, carrot stick and western rope, vaulting pad and 

vaulting belt, emotion-balls (10 sponge balls painted with various 

emotions: happy, sad, proud, angry, disappointed, etc.) 

Main objectives 

of the session 

- naming different emotions while remembering different events in life 

- developing self-esteem and self control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the manage in a large circle, each person says: “Hi! 

Nice to see you again! In the last week I saw/experienced ... (something 

what he/she saw or what happened to him/her)  

Intervention - splitting the main group into smaller groups (teams) of no more than 6 

members each – all teams have to groom one horse, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 
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Changing lives, opening 

minds 

- recalling the natural horsemanship exercises  

- following a new parkour: 

     - building pairs: one leads the horse, walking beside it, while the other 

is mounted and carries different tasks 

     - the horse leader has to help his/her colleague to fulfill his/her tasks. 

The rider has to throw circles on milestones, displaying several vaulting 

exercises and taking out an emotion ball from a bag 

     - the rider shows the emotion ball to all the others, names the emotion 

followed by a moment when all the participants have to think of a point 

in their lifetime when they felt that particular emotion. Then he/she put 

the ball in to his/her pocket 

      - the two change the roles: rider becomes horse leader and vice versa 

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn/home (learning to say “thank you” 

for the collaboration, learning to thank trough words, gestures, and 

treats) 

Closure - building a large circle. Each participant has his/her emotion ball in the 

hand; and in the middle of the circle is a basket. One person starts talking 

about the moment when he/she felt in that way (“I felt desperate when I 

heard that my brother had an accident”, or “I felt disgusted when I saw 

my father drunk”). When finished talking, the person throws the ball to a 

colleague. The exercise continues until all participants had all emotion-

balls in their hand and recalled one situation when feeling that particular 

emotion 

- feed-back 

- Eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion  

 

STRUCTURE OF SESSION 5  

horses 
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Changing lives, opening 

minds 

Materials - carrots, grooming tools, carrot stick and western rope, vaulting pad and 

vaulting belt, emotion-balls (10 sponge balls painted with various faces 

related to happiness: cheerfulness, pride, relief, contentment, enthusiasm, 

optimism, etc.) 

Main objectives 

of the session 

- naming different emotions while recalling events in life 

- focusing on nice things in life 

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the manege in a large circle, each person says: “Hi! 

Nice to see you again! The best thing that happened to me is ...” 

- Identifying signs of happiness at the animal the participants are 

working with 

Intervention - splitting the main group into smaller groups (teams) of no more than 6 

members each – all teams have to groom one horse, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- recalling the natural horsemanship exercises  

- following a new parkour, more difficult than during the previous 

session 

     - building pairs: one leads the horse, walking beside it, while the other 

is mounted and carries different tasks 

     - the horse leader has to help his/her colleague to fulfill his/her tasks. 

The rider has to throw circles on milestones, displaying several vaulting 

exercises and taking out an emotion ball from a bag 

     - the rider shows the emotion ball to all the others, names the emotion 

followed by a moment when all the participants have to think of a point 

in their lifetime when they felt that particular emotion. Then he/she put 

the ball in to his/her pocket 
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Changing lives, opening 

minds 

      - the two change the roles: rider becomes horse leader and vice versa 

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn (learning to say “thank you” for the 

collaboration, learning to thank trough words, gestures, and treats) 

Closure - building a large circle. Each participant has his/her emotion ball in the 

hand; and in the middle of the circle is a basket. One person starts talking 

about the moment when he/she felt in that way (“I felt proud when I 

heard I passed school evaluations”, or “I felt enthusiastic when I was 

invited to a party”). When finished talking, the person throws the ball to 

a colleague. The exercise continues until all participants had all emotion-

balls in their hand and recalled one situation when feeling that particular 

emotion.  

- feed-back 

- eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/coffee/juice together 

- free discussion  

 

 

 

 

STRUCTURE OF SESSION 6  

horses 

Materials - carrots, grooming tools, carrot stick and western rope, vaulting pad and 

vaulting belt, emotion-balls (10 sponge balls painted with various faces 

related to anger: irritation, exasperation, fury, envy/jealousy, torment, 

etc.) 

Main objectives 

of the session 

- naming different emotions while recalling events in life 

- learning anger management 

- developing self-esteem and self-control 
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Changing lives, opening 

minds 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the manege in a large circle, each person says: “Hi! 

Nice to see you again! One thing that makes me angry is ... “ 

- identifying signs of anger at the animal the participants are working 

with 

Intervention - splitting the main group into smaller groups (teams) of no more than 6 

members each – all teams have to groom one horse, while learning to 

follow indications, dividing the grooming tools, dividing the tasks, 

where the team members wait for their turn to act 

- learning individual riding exercising (starting and stopping the horse) 

- following a parkour alone and fulfilling various tasks: 

      - collecting the emotion-balls from a bag 

      - explaining the different emotions and each of the participants tell 

when they felt those emotions 

       - identifying the processes in our body while angry (increased 

heartbeat, red cheeks, feeling full of energy) and learn a few anger-

management technics (counting down from 10 to 0, taking deep breaths, 

doing physical exercises, finding a place where to stay alone in order to 

calm down, punch a pillow, etc.) 

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn (learning to say “thank you” for the 

collaboration, learning to thank trough words, gestures, and treats) 

Closure - feed-back 

- eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion  
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Changing lives, opening 

minds 

STRUCTURE OF SESSION 7  

horses 

Materials - carrots, grooming tools, carrot stick and western rope, vaulting pad and 

vaulting belt/ saddle, emotion-balls balls painted with various faces 

related to sadness: suffering, disappointment, unhappiness, guilt, neglect, 

etc) 

Main objectives 

of the session 

- naming the different emotions while recalling events in life  

- learning to accept sadness 

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the manege in a large circle, each person says: “Hi! 

Nice to see you again! One thing that makes me sad is ... “ 

- identifying signs of sadness at the animal the participants are working 

with 

Intervention - splitting the main group into smaller groups (teams) of no more than 6 

members each – all teams have to groom one horse, while learning to 

follow indications, dividing the grooming tools, dividing the tasks, where 

the team members wait for their turn to act 

- learning individual riding exercising – starting and stopping the horse, 

leading it left/right 

- following a parkour on his/her own using the new learned things and 

fulfill various tasks: 

        - collecting emotion-balls from a bag 

        - explaining the different emotions and each of the participants tell 

when they felt those emotions 

         - identifying the signs of sadness at humans: sad eyes, tears, lack of 

appetite, etc.  
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Changing lives, opening 

minds 

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn 

Closure - feed-back 

- eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/coffee/juice together 

- free discussion  

 

STRUCTURE OF SESSION 8 

horses  

Materials - carrots, grooming tools, carrot stick and western rope, vaulting pad and 

vaulting belt/saddle, emotion-balls painted with various faces related to 

fear: panic, anxiety, nervousness, tenseness, fright, horror, terror, etc.) 

Main objectives 

of the session 

- naming the different emotions while recalling events in life 

- learning to accept fear and to deal with it 

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the manege in a large circle, each person says: “Hi! 

Nice to see you again! One thing that I’m afraid of is ... “ 

- Identifying signs of fear at the animal the participants are working with 

Intervention - splitting the main group into smaller groups (teams) of no more than 6 

members each – all teams have to groom one horse, while learning to 

follow indications, dividing the grooming tools, dividing the tasks, 

where the team members wait for their turn to act 
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Changing lives, opening 

minds 

- learning individual riding exercising (starting and stopping the horse, 

riding in circles, leading the horse to the left or to the right), trot 

- following a parkour alone using the newly learned acquisitions and 

fulfilling various tasks: 

         - collecting the emotion-balls from a bag 

         - explaining the different emotions and each of the participants tell 

when they felt those emotions 

         - identifying the signs of fear at humans: shaking, sweating, feeling 

full of energy, freezing, strong heart beating  

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn  

Closure - feed-back 

- eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion  

 

STRUCTURE OF SESSION 9 

horses 

Materials - carrots, grooming tools, carrot stick and western rope, vaulting pad and 

vaulting belt/ saddle, emotion-balls balls painted with various faces 

related to love: affection, desire, longing, compassion, respect, care, etc.) 

Main objectives 

of the session 

- naming the different emotions, recalling events in life 

- learning to accept love/affection from others and to show it in an 

appropriate way  

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 
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Changing lives, opening 

minds 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the manege in a large circle, each person says: “Hi! 

Nice to see you again! One thing that I love is ... “ 

- Identifying signs of attachment at the animal we are working with 

Intervention - splitting the main group into smaller groups (teams) of no more than 6 

members each – all teams have to groom one horse, while learning to 

follow indications, dividing the grooming tools, dividing the tasks, where 

the team members wait for their turn to act 

- learning individual riding exercising ( start and stop the horse/ making 

circles, leading left/ right), trot, maybe gallop 

following a parkour alone using the newly learned acquisitions and 

fulfilling various tasks: 

         - collecting the emotion-balls from a bag 

         - explaining the different emotions and each of the participants tell 

when they felt those emotions 

         - identifying the signs of love/attachment (heart beating, 

nervousness, preoccupation for the other person, etc.)  

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn  

Closure - feed-back 

- eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/coffee/juice together 

- free discussion  

 

STRUCTURE OF SESSION 10  

horses 
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Changing lives, opening 

minds 

Materials - carrots, grooming tools, carrot stick and western rope, vaulting pad and 

vaulting belt, mantle for the horse (made of white material), finger paint, 

post-its, pens, permanent markers 

Main objectives 

of the session 

- understanding the importance of the words 

- understanding the importance of a nice gesture and encouragement 

- developing responsibility and self-control 

- encouraging teamwork and trust 

Starter/ Ice-

breaker 

- while standing in the manege in a large circle, each person says: “Hi! 

Nice to see you again! Today I want to be ... (encouraging making 

plans/proposals for the day)  

Intervention - being the last session each of them gets a t-shirt (with the NGO-logo, 

so they feel now part of the team) 

- the youth-worker is telling the story of the abused horse 

- grooming all together the horse taking care of its emotional needs and 

being aware of its signals 

- working in pairs: one is the horse leader, the other just sits on the 

horseback and enjoys the ride. The others are waiting peacefully their 

turn. After all the participants had a ride, the horse gets a special made 

mantle/horse blanked 

- the youth worker recalls the abused horse’s sad story showing the scars 

on its fur. Every participant gets post-its and pens, and each of them has 

to write at least three “bad words”/curses that they think the horse might 

have heard during its harsh period 

- all the post-its are red with loud voice by the youth-worker and put on 

the horse’s mantle, then all the teenagers are invited to take a better look 

at the horse and tell how they feel 

- for changing that feeling of sorry/ guilt they are invited to take the post-

its of and put a painted hand and an encouraging message replacing so 

the “bad word” 

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn 
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Changing lives, opening 

minds 

Closure - each participant writes a positive/encouraging message to each of 

his/her colleagues on the back of their t-shirt 

- taking of the t-shirts and read the messages 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussions  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The following 10 sessions are tailored for animal assisted intervention with dogs. 

The domestic dog (Canis lupus familiaris) when considered a subspecies of the wolf or Canis 

familiaris when considered a distinct species) is a member of the genus Canis (canines), which 

forms part of the wolf-like canids,and is the most widely abundant terrestrial carnivore.  

Dog behavior is the internally coordinated responses (actions or inactions) of the domestic dog 

to internal and/or external stimuli.As the oldest domesticated species, with estimates ranging 

from 9,000–30,000 years BCE, the minds of dogs inevitably have been shaped by millennia of 

contact with humans. As a result of this physical and social evolution, dogs, more than any 

https://en.wikipedia.org/wiki/Wolf
https://en.wikipedia.org/wiki/Canis
https://en.wikipedia.org/wiki/Evolution_of_the_wolf#Wolf-like_canids
https://en.wikipedia.org/wiki/Carnivore
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Changing lives, opening 

minds 

other species, have acquired the ability to understand and communicate with humans, and they 

are uniquely attuned to human behaviors.Behavioral scientists have uncovered a surprising set 

of social-cognitive abilities in the domestic dog. These abilities are not possessed by the dog's 

closest canine relatives nor by other highly intelligent mammals such as great apes but rather 

parallel some of the social-cognitive skills of human children. 

Dog communication is about how dogs convey information to other dogs, how they understand 

messages from humans , and how humans translate the information that dogs are 

transmitting. Communication behaviors of dogs include eye gaze, facial expression, 

vocalization, body posture (including movements of bodies and limbs) and gustatory 

communication (scents, pheromones and taste). Humans communicate to dogs by using 

vocalization, hand signals and body posture. 

Their long association with humans has led dogs to be uniquely attuned to human behavior and 

they are able to thrive on a starch-rich diet that would be inadequate for other canid 

species. New research seems to show that dogs have mutations to equivalent genetic regions in 

humans where changes are known to trigger high sociability and somewhat reduced 

intelligence.Dogs vary widely in shape, size and colors.Dogs perform many roles for people, 

such 

as hunting, herding, pullingloads, protection, assistingpolice and military, companionship and, 

more recently, aiding handicapped individuals and therapeutic roles. This influence on human 

society has given them the sobriquet "man's best friend". 

Especially for this program, dogs are very useful because of their quick response to human but 

also for their ability to provide calmness and psychical comfort. Most of the participants had a 

dog at home and know how to interact with it, ( a fact that gives them self-confidence) but, in 

the same time they are willing to learn more about the furry friend in order to be able to build 

up a better relation with their own dog at home. Due to the various exercises of the program, 

the young people don’t learn just how to interact better with dogs, they get to know better their 

self, they develop their social skills and emotional intelligence.  

 

STRUCTURE OF SESSION 1  

dogs 

Materials - Grooming tools, treats, leash 

Main objectives 

of the session 

- building the group 

- explaining the interaction rules 

https://en.wikipedia.org/wiki/Human%E2%80%93canine_bond
https://en.wikipedia.org/wiki/Hunting_dog
https://en.wikipedia.org/wiki/Herding_dog
https://en.wikipedia.org/wiki/Sled_dog
https://en.wikipedia.org/wiki/Guard_dog
https://en.wikipedia.org/wiki/Police_dog
https://en.wikipedia.org/wiki/Dogs_in_warfare
https://en.wikipedia.org/wiki/Pet
https://en.wikipedia.org/wiki/Service_dog
https://en.wikipedia.org/wiki/Therapy_dog
https://en.wikipedia.org/wiki/Sobriquet
https://en.wikipedia.org/wiki/Man%27s_best_friend_(phrase)
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Changing lives, opening 

minds 

- making the participants responsible for the animal they work with 

- developing patience 

- developing empathy 

- developing teamwork 

Starter / 

Ice-breaker 

- building a big circle, starting with presenting: “Tell us your name and 

something about you that not many people know of.” (it may be 

something funny) 

- working in pairs (1 offender/ex-offender and 1 person from the 

community): each of them has 3 minutes to present himself/herself to his 

exercise partner (while one is talking, the other is listening) 

- rebuilding the circle – everyone has 1 minute to present his/her partner 

to the others 

Intervention - demonstrating the starting ritual: grooming the dog, being aware of its 

behavior, explaining the dog behavior and its body language 

- splitting the main group into smaller groups (teams) of no more than 3 

members each – all teams have to groom one dog, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- short leading exercise: leading the dog through attitude, exercise a firm 

but non aggressive leading mode 

- ending ritual: giving treats to the dog, putting the working equipment 

of, bringing the dog back to his enclosure (learning to say “thank you” 

for the collaboration, learning to thank trough words, gestures, and 

treats) 

Closure - giving feed-back 

- eventually proposing activities for the next session 

- questions & answers 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion 
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Changing lives, opening 

minds 

 

STRUCTURE OF SESSION 2  

dogs 

Materials - treats, grooming tools, leash, training equipment (balls, long working 

leash) 

Main objectives 

of the session 

- developing self-esteem and self control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- visiting other dogs in the kennel, while they are free and observing their 

behavior 

- feeding the dogs with appropriate food and observing their hierarchy 

- members introduce themselves to the other, while standing in the 

activity room (living room of the institution or another place specially 

designed fo this activity) in a large circle: “Hi, my name is ..., and today 

I feel ....”  

Intervention - splitting the main group into smaller groups (teams) of no more than 3 

members each – all teams have to groom one dog, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- demonstration of dog training exercises – first position: sit, lay down 

and stay/wait. 

- team members try on their own the learned exercises 

- building pairs: one leads the dog, walking beside it, while the other is 

waiting his turn; after the exercise is complete, the two change the roles 

- ending ritual: giving treats to the dog, putting the equipment of, 

bringing the dogs back to the enclosure (learning to say “thank you” for 

the collaboration, learning to thank trough words, gestures, and treats) 
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Changing lives, opening 

minds 

Closure - giving feed-back (what was easy, what was difficult?) 

- eventually proposing activities for the next session 

- questions & answers 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion 

 

 

 

STRUCTURE OF SESSION 3  

dogs 

Materials - treats, grooming tools, leash, training equipment 

 

Main objectives 

of the session 

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- members introduce themselves to the other, while standing in the room 

in a large circle: “Hi, my name is ..., and today I would like to ....”   

Intervention - splitting the main group into smaller groups (teams) of no more than 3 

members each – all teams have to groom one dog, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- demonstration of a new dog training exercise: “up”, “here” 

- team members try on their own the learned exercises 

- demonstration of agility exercises (acrobatics of dogs in a parcour) 
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Changing lives, opening 

minds 

- ending ritual: giving treats to the dog, putting the equipment of, 

bringing the dogs back to the enclosure (learning to say “thank you” for 

the collaboration, learning to thank trough words, gestures and treats) 

Closure - giving feed-back (what was easy, what was difficult) 

- eventually proposing activities for the next session 

- questions & answers  

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion 

 

STRUCTURE OF SESSION 4  

dogs 

Materials - treats, grooming tools, agility parcour,  emotion-balls (10 sponge balls 

painted with various emotions: happy, sad, proud, angry, disappointed, 

etc.) 

Main objectives 

of the session 

- naming different emotions while remembering different events in life 

- developing self-esteem and self control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the room in a large circle, each person says: “Hi! 

Nice to see you again! In the last week I saw/experienced ... (something 

what he/she saw or what happened to him/her)  

Intervention - splitting the main group into smaller groups (teams) of no more than 3 

members each – all teams have to groom one dog, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- recalling the dog training exercises  
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Changing lives, opening 

minds 

- following a new parkour: 

     - building pairs: one leads the dog blindfoldet, walking beside it, 

while the other is leading him with precise indications for carring out 

different tasks 

     - the dog leader has to fulfill his/her tasks while his/her colleague 

helps him/her. The last task is to pick a sponge ball from a bag and throw 

it away in order to ask the dog to bring it back. 

     - the dog leader shows the emotion ball to all the others, names the 

emotion followed by a moment when all the participants have to think of 

a point in their lifetime when they felt that particular emotion. Then 

he/she put the ball in to his/her pocket 

      - the two change the roles: dog leader becomes the helping colleague 

and vice versa 

- ending ritual: giving treats to the dog, putting the equipment of, 

bringing the dog back to his enclosure (learning to say “thank you” for 

the collaboration, learning to thank trough words, gestures, and treats) 

Closure - building a large circle. Each participant has his/her emotion ball in the 

hand; and in the middle of the circle is a basket. One person starts talking 

about the moment when he/she felt in that way (“I felt desperate when I 

heard that my brother had an accident”, or “I felt disgusted when I saw 

my father drunk”). When finished talking, the person throws the ball to a 

colleague. The exercise continues until all participants had all emotion-

balls in their hand and recalled one situation when feeling that particular 

emotion 

- feed-back 

- Eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion  

 

STRUCTURE OF SESSION 5  

dogs 
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Changing lives, opening 

minds 

Materials - treats, grooming tools, agility parcour,  emotion-balls (10 sponge balls 

painted with various faces related to happiness: cheerfulness, pride, 

relief, contentment, enthusiasm, optimism, etc.) 

Main objectives 

of the session 

- naming different emotions while recalling events in life 

- focusing on nice things in life 

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the room in a large circle, each person says: “Hi! 

Nice to see you again! The best thing that happened to me is ...” 

- Identifying signs of happiness at the animal the participants are 

working with 

Intervention - splitting the main group into smaller groups (teams) of no more than 3 

members each – all teams have to groom one dog, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- recalling the dog training exercises  

- following a new parkour, more difficult than during the previous 

session 

     - building pairs: one leads the dog, walking beside it, without lash, 

while the other is helping him to carrie out different tasks 

     - the dog leader has to fulfill his/her tasks while his/her colleague 

helps him/her. The last task is to pick a sponge ball from a bag and throw 

it away in order to ask the dog to bring it back. 

     - the  dog leader shows the emotion ball to all the others, names the 

emotion followed by a moment when all the participants have to think of 

a point in their lifetime when they felt that particular emotion. Then 

he/she put the ball in to his/her pocket 
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Changing lives, opening 

minds 

      - the two change the roles: dog leader becomes the helping collegue 

and vice versa 

- ending ritual: giving treats to the dog, putting the equipment of, 

bringing the dog back to his enclosure (learning to say “thank you” for 

the collaboration, learning to thank trough words, gestures, and treats) 

Closure - building a large circle. Each participant has his/her emotion ball in the 

hand; and in the middle of the circle is a basket. One person starts talking 

about the moment when he/she felt in that way (“I felt proud when I 

heard I passed school evaluations”, or “I felt enthusiastic when I was 

invited to a party”). When finished talking, the person throws the ball to 

a colleague. The exercise continues until all participants had all emotion-

balls in their hand and recalled one situation when feeling that particular 

emotion.  

- feed-back 

- eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/coffee/juice together 

- free discussion  

 

STRUCTURE OF SESSION 6  

dogs 

Materials treats, grooming tools, agility parcour,  emotion-balls (10 sponge balls 

painted with various faces related to anger: irritation, exasperation, fury, 

envy/jealousy, torment, etc.) 

Main objectives 

of the session 

- naming different emotions while recalling events in life 

- learning anger management 

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 
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Changing lives, opening 

minds 

Starter/ Ice-

breaker 

- while standing in the room in a large circle, each person says: “Hi! 

Nice to see you again! One thing that makes me angry is ... “ 

- identifying signs of anger in humans and at the animal the participants 

are working with 

Intervention - splitting the main group into smaller groups (teams) of no more than 3 

members each – all teams have to groom one dog, while learning to 

follow indications, sharing with each other grooming tools, dividing 

tasks (each team member waits for his/her turn to act) 

- recalling the dog training exercises  

- following a parkour alone (just with the dog) and fulfilling various 

tasks: 

      - collecting the emotion-balls from a bag , throw away in order to 

make the dog bring it back 

      - explaining the different emotions and each of the participants tell 

when they felt those emotions 

       - identifying the processes in our body while angry (increased 

heartbeat, red cheeks, feeling full of energy) and learn a few anger-

management technics (counting down from 10 to 0, taking deep breaths, 

doing physical exercises, finding a place where to stay alone in order to 

calm down, punch a pillow, etc.) 

- ending ritual: giving treats to the dog, putting the equipment of, 

bringing the dog back to his enclosure (learning to say “thank you” for 

the collaboration, learning to thank trough words, gestures, and treats) 

Closure - feed-back 

- eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion  

 

STRUCTURE OF SESSION 7  

dogs 
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Changing lives, opening 

minds 

Materials - treats, grooming tools, agility parcour,  emotion-balls painted with 

various faces related to sadness: suffering, disappointment, unhappiness, 

guilt, neglect, etc 

Main objectives 

of the session 

- naming the different emotions while recalling events in life  

- learning to accept sadness 

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the room in a large circle, each person says: “Hi! 

Nice to see you again! One thing that makes me sad is ... “ 

- identifying signs of sadness at the animal the participants are working 

with 

Intervention - splitting the main group into smaller groups (teams) of no more than 3 

members each – all teams have to groom one dog, while learning to 

follow indications, dividing the grooming tools, dividing the tasks, where 

the team members wait for their turn to act 

- following a new parkour on his/her own together with the dog using the 

new learned things and fulfill various tasks: 

        - collecting emotion-balls from a bag 

        - explaining the different emotions and each of the participants tell 

when they felt those emotions 

         - identifying the signs of sadness at humans: sad eyes, tears, lack of 

appetite, etc.  

- ending ritual: giving treats to the dog, putting the equipment of, 

bringing the dog back to his enclosure (learning to say “thank you” for 

the collaboration, learning to thank trough words, gestures, and treats) 

Closure - feed-back 

- eventually proposing activities for the next session 
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Changing lives, opening 

minds 

Fun 

time/relaxing 

time together 

- having a snack/coffee/juice together 

- free discussion  

 

STRUCTURE OF SESSION 8  

dogs 

Materials - treats, grooming tools, agility parcour, emotion-balls painted with 

various faces related to fear: panic, anxiety, nervousness, tenseness, 

fright, horror, terror, etc. 

Main objectives 

of the session 

- naming the different emotions while recalling events in life 

- learning to accept fear and to deal with it 

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the room in a large circle, each person says: “Hi! 

Nice to see you again! One thing that I’m afraid of is ... “ 

- Identifying signs of fear at the animal the participants are working with 

Intervention - splitting the main group into smaller groups (teams) of no more than 3 

members each – all teams have to groom one dog, while learning to 

follow indications, dividing the grooming tools, dividing the tasks, 

where the team members wait for their turn to act 

- following a parcour alone with the dog using the newly learned 

acquisitions and fulfilling various tasks: 

         - collecting the emotion-ball from a bag throw it away in order to 

make the dog bring it back 

         - explaining the different emotions and each of the participants tell 

when they felt those emotions 
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Changing lives, opening 

minds 

         - identifying the signs of fear at humans: shaking, sweating, feeling 

full of energy, freezing, strong heart beating  

- ending ritual: giving treats to the horse, putting the equipment of, 

bringing the horses back to the barn  

Closure - feed-back 

- eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussion  

 

 

 

STRUCTURE OF SESSION 9 

dogs 

Materials - treats, grooming tools, agility parcour , emotion-balls balls painted with 

various faces related to love: affection, desire, longing, compassion, 

respect, care, etc.) 

Main objectives 

of the session 

- naming the different emotions, recalling events in life 

- learning to accept love/affection from others and to show it in an 

appropriate way  

- developing self-esteem and self-control 

- developing responsibility  

- encouraging teamwork and trust 

- following phases and rules 

Starter/ Ice-

breaker 

- while standing in the manege in a large circle, each person says: “Hi! 

Nice to see you again! One thing that I love is/ someone who I live is ... “ 

- Identifying signs of attachment at the animal we are working with 
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Changing lives, opening 

minds 

Intervention - splitting the main group into smaller groups (teams) of no more than 3 

members each – all teams have to groom one dog, while learning to 

follow indications, dividing the grooming tools, dividing the tasks, where 

the team members wait for their turn to act 

-following a parkour alone using all the learned acquisitions and 

fulfilling various tasks: 

         - collecting the emotion-ball from a bag, throw it away and make 

the dog bringing it back 

         - explaining the different emotions and each of the participants tell 

when they felt those emotions 

         - identifying the signs of love/attachment (heart beating, 

nervousness, preoccupation for the other person, etc.) and talking about 

the appropriate way of showing this feelings 

- ending ritual: giving treats to the dog, putting the equipment of, 

bringing the dog to its enclosure  

Closure - feed-back 

- eventually proposing activities for the next session 

Fun 

time/relaxing 

time together 

- having a snack/coffee/juice together 

- free discussion  

 

 

 

 

STRUCTURE OF SESSION 10  

dogs 

Materials - treats, grooming tools, mantle for the dog (made of white material), 

finger paint, post-its, pens, permanent markers, white board 



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

Main objectives 

of the session 

- understanding the importance of the words 

- understanding the importance of a nice gesture and encouragement 

- developing responsibility and self control 

- encouraging teamwork and trust 

Starter/ Ice-

breaker 

- while standing in the room in a large circle, each person says: “Hi! 

Nice to see you again! Today I want to be ... orFrom now on I want to 

be.... (encouraging making plans/proposals for the day)  

Intervention - being the last session each of them gets a t-shirt (with the NGO-logo, 

so they feel now part of the team) 

- the youth-worker is telling the story of the abandoned/ bad treated dog 

- the Youth-worker is drawing on the white board a dog, and each of the 

participants has to write at least three post-its with “bad words”/curses 

that they think the dog might have heard during its harsh period and 

sticking it on the drawing 

- grooming all together the dog while comforting it and taking care of its 

emotional needs and being aware of its signals 

- each participant can try a small exercise with the dog, then the dog gets 

a special made mantle 

- all the teenagers are invited to take a better look at the dog, at the 

drawing with all the labels/post-its and tell how they feel 

- for changing that feeling of sorry/ guilt they are invited to take the post-

its of the drawing and put a painted hand and an encouraging message on 

the dogs mantle  

- ending ritual: giving treats to the dog, putting the equipment of, 

bringing the dog to its enclosure 

Closure - each participant writes a positive/encouraging message to each of 

his/her colleagues on the back of their t-shirt 

- taking of the t-shirts and read the messages 
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Changing lives, opening 

minds 

Fun 

time/relaxing 

time together 

- having a snack/ coffee/ juice together 

- free discussions  

 

 

Chapter 6. Evaluation of therapeutic intervention results 
 

 

Usefulness of the program for the employees 

 

It is admitted that animals have always had some type of influence on humans, whether it was 

just living in the same environment, to companionship, hunting partners, or assistance with 

daily tasks. The impact that animals have on people and the potential for good that could come 

from the human-animal interaction was soon widely recognized. And because humans are 

always searching for ways to improve their lives, animal assisted therapy appeared. Even 

though it is not such a new idea nowadays it is still only used in few countries worldwide. We 

can certainly say that the animal assisted intervention program for emotional development is a 

very new tool in the hand of youth workers, at least for the ones from the four partner countries 

involved in this program.  Previous research in the domain of animal-assisted therapy has shown 

that these types of programs provide beneficial effects for individuals with various medical and 

psychological concerns (Amanda M. Mangalavite, 2014). 

So did the almost 100 youth workers involved in the program, who were asked if they consider 

animal assisted intervention and emotional development for young offenders useful and more 

than 90% of them reviewed it as very useful.  

 

The youth workers that were involved in the program from the four partner countries were 

counselors, psychologists, social workers, educators and medical staff working in educational 

centers for minors, probation services and jails. More specifically, the Romanian partner 

HorsEmotion applied the youth workers questionnaires on youth working in a jail and a 

probation centre. The Romanian partner ATFCT applied the youth workers questionnaires on 

youth working in an educational centre. Sinergia, the partner from Italy applied the youth 

workers questionnaires on youth working in NGO’s responsible for the youth rehabilitation and 

rehab centers. Eughenia, another partner from Italy applied the youth workers questionnaires 

on youth working in diurnal centers and in the residential community.  DAE, the partner from 

Spain applied its youth workers questionnaires on youth working in NGO’s that work with 

children at risk of social exclusion. And finally, Eurosucces, the partner from Cyprus applied 

its youth workers questionnaires on youth working in prisons. 

 

The youth workers from HorsEmotion (the probation service and the penitentiary) mentioned 

they considered the program as being necessary for the youngsters they worked with (71%), 

and 28% of them considered it as being moderately necessary. 51% of the respondents thought 

that animal assisted therapy program will have a great impact on the youngsters they work with, 

while 46% of them considered the impact will be big.  
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Changing lives, opening 

minds 

From the respondents from ATFCT Romania, 100% of them considered the emotional 

development programs for youngsters they worked with as being necessary. Also, 30% of them 

appreciated the animal assisted therapy program will have a great impact on the youngsters they 

work with, while 60% of them considered the impact will be big.  

The youth workers from Sinergia, Italy answered unanimously (100% of them) that they 

consider the emotional development program for the youngsters they work with as being 

necessary, and also that they considered the program will have a great impact on them.  

The situation with the youth workers from Eughenia, Italy was the following: 77,77% 

considered that such a program would be necessary for the beneficiaries they work with, while 

16,66% considered it will be moderately necessary. Also, 44,44% of the respondents 

appreciated that the program will have a great impact on the youngsters, while 44,44% of them 

considered the impact would be big.  

66,66% of the youth workers from DAE, Spain consider the program will have a great impact 

on the beneficiaries, while 33,33% of them considered it will have a big impact.  

The respondents from Eurosucces mentioned they thought the program would be necessary 

(90% of them), while 10% considered the necessity to be moderate. 54% of the youth workers 

from Cyprus answered that they think the program will have a great impact on the beneficiaries, 

while 45% of them considered the impact will be big. 

 

Animal-assisted programs had consistently shown positive influences on different populations 

of consumers in various settings (Amanda M. Mangalavite, 2014). In order for the young 

offenders included in the program to benefit of increased social interaction and functioning, for 

a better rehabilitation after their release and a reduced rate of recidivism, the professionals in 

the rehabilitation field were willing to pursue the use of animals as “co-workers.” The animals 

used as co-workers in this program were dogs and horses. 

 

Even though they suspected what the benefits of animal-assisted interventions can be (as we 

can see from the percentages mentioned above), the trained youth workers expressed their real 

surprise seeing just how powerful the presence of an animal can be for the young offenders, 

who managed to open up faster than when attending the usual programs. More than that, the 

youth workers got the chance to experience on their own the animal-assisted intervention during 

the training and program, working with more enthusiasm as the approach was less conventional 

and implied the most innocent, novel and helpful co-worker someone could ever have: a dog or 

a horse.  

Seeing the optimistic responses the young offenders had to the interventions, the youth workers 

were motivated, full of enthusiasm and hope, as through the animal-assisted intervention they 

discovered a completely new way to get in contact with the young offenders. The program 

seemed to offer different and faster results than the already existing, more traditional 

approaches. The youth workers that were involved in the program soon became aware of the 

multiple benefits the program can bring for their beneficiaries. This was also the case of one of 

the youth workers from the program, the Probation Service Timis chief, who was so impressed 

by the young offenders responses that she decided to help in preparing the documentation in 

order for the program to be authorized by the Ministry of Justice.  

The youth workers perceived the program as humanizing the inmates as it contributed to the 

development of empathy, honesty and trust, increasing personal patience and stimulating 
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feelings of giving back to society. It contributed to the young offenders’ sense of achieving a 

better goal in life. It improved areas like respect for authority, social interaction, and leadership. 

One comment a youth worker made and its worth mentioning is: “Most of the beneficiaries 

usually come to jail programs as they used to go to school, sitting in a chair, listening to the 

teacher, answering questions and making homework. But this time, everything was different: 

the frame, the environment, the “materials” they worked with, the “trainers”. It was a totally 

unexpected experience for them, that offered the possibility of  getting a lot of insights, of being 

very positive and motivated for making future plans. One beneficiary that impressed me stated 

that being free he wouldn’t have discovered “this activity, this place, these people and this is 

maybe one of the most interesting activities in my life”. It was like opening up his eyes to who 

he can be. And this is what to some kind of extent happened to all of the beneficiaries. I’m 

happy I could be part of this program and that I saw them regain their enthusiasm and hope for 

changing their lives when released”.  

 

Human-animal interaction for therapeutic purposes has a long history and has continued to gain 

popularity to present day in many different professions. Most of the professionals are starting 

to recognize the positive impact this interaction can have on individuals in various conditions 

and settings, both physiological and psychological. Recognizing the benefits animal-assisted 

interventions can produce is the first step and it was done. Using that knowledge to further 

impact the field of rehabilitation and promote the well being of individuals through alternative 

directions like animal-assisted interventions could be important to the future of this domain. 

 

 

 

Usefulness of the project for the beneficiaries  

Evaluation of the young beneficiaries 

HorsEmotion – Romania worked with horses. They piloted the program on a group of 11 

inmates from the Timisoara Penitentiary, 6 youngsters from the Probation Center and 8 

youngsters with a provocative behavior (risk of school abandonment, alcohol and cigarette 

consumption, absenteeism and so on) from Banatul Highschool (2 mixed groups of 8 and 6 

participants).  

ATFCT- Romania worked with dogs and piloted the program on a group of 8 youngsters from 

the Educational Center Buzias.  

DAE - Spain, worked mainly with horses, but also involved dogs in the interaction. They piloted 

the program on a group of 24 youngsters from the community at risk of social exclusion, school 

failure, lack of self esteem and a tendency to verbal violence.  

Eughenia – Italy worked both with horses and dogs and piloted the program on a group of 5 

youngsters with high risk of deviance from the Penal Day Center.  

Sinergia – Italy worked with dogs and piloted the program in 2 tranches with 2 groups: 11 youth 

in community and paraprofessionals (first group)  and 9 youth authors of crime in rehab centers 

and youth in community (the second group).  

Eurosucces – Cyprus worked with horses and piloted the program on a group of 15 youngsters 

coming from vulnerable groups (mostly disadvantaged socioeconomic backgrounds).  
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Although in the beginning the inmates from the Timisoara Penitentiary admitted they expected 

the intervention to be boring, after the first workshop they were so enthusiastic about their 

experience that they shared it with all the other inmates that were not included in the program, 

the correctional authorities they entered in contact with, with their families and friends that they 

kept in touch and were impatient for the next workshops to take place as soon as possible.  

The program participants (youth from the community and young offenders) filled out a 

questionnaire before the beginning of the program and after fulfilling it. Almost all of them 

(95% from the participants from all partner countries) mentioned they enjoyed the activity and 

its frame, and 5% of all the participants mentioned they liked it a lot. This is a very important 

aspect as it is well known that the learning process is easier and more productive if people 

engage in the process through activities and in an environment they enjoy. As we will see from 

their testimonies and the results of the questionnaires, this program had a positive impact on 

their self-esteem, motivation, responsibility, empathy, team-work, fairness and nonviolent 

behavior. 

We can mentioned the following results: before the intervention 58,33% of the beneficiaries of 

DAE, Spain, they slightly agreed with the fact that they are friendly and 50% with the fact that 

they are valuable, while after the intervention the percentage went to 83,33%, respectively 

70,83%, an aspect that shows a significant change in a positive way. 83% o the participants at 

the program enjoyed the animal activities very much and 75% felt very good around the 

animals.  

The inmates from the Timisoara Penitentiary (HorsEmotion Romania) answered: 80% of them 

considered they are friendly before the intervention, while after the intervention only 63,63% 

of the respondents answered they considered themselves friendly. But what happened is that 

the percentage of the respondents that mentioned they slightly agree with the fact that they are 

friendly doubled from 18% before the intervention to 36% after the intervention. The 

percentage of 45% of youngsters that considered themselves valuable remained the same before 

and after the animal assisted intervention. 72,72% of the inmates declared they enjoyed the 

animal activities very much, while 81,81% of them mentioned they felt very good around the 

animals. 

The youngsters that attended the program with Sinergia, Italy had the following results: before 

the animal assisted intervention, 63,63 of the youngsters considered themselves as being 

friendly and 18,18% as being valuable, while after the intervention, the percentages went to 

72,72% friendly, respectively 27,27% valuable. 81,81% mentioned they enjoyed the activities 

very much, and 90,90% felt very good around the animals.  

The participants from the Educational Centre Buzias (ATFCT Romania) answered as follows: 

before the animal assisted intervention 37% of the youngsters considered to be friendly and 

12,5 % valuable, while after the intervention 66,66% of them mentioned they consider 

themselves as being friendly and 50% of them valuable. 83,33% of the beneficiaries of the 

program enjoyed the animal activities very much and felt very good around the animals.  

Regarding Eughenia (Italy) we can mention: 40% of them considered themselves as being 

friendly before the animal assisted intervention, while after the intervention 80% of them 

mentioned they considered themselves as being friendly. 40% of the participants enjoyed the 
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animal assisted intervention very much. 20% of the youngsters mentioned they felt very good 

around the animals, while 80% of them mentioned they felt good.  

80% of the beneficiaries from Cyprus enjoyed the animal activities very much, while 86,66 felt 

very good around the animals.  

Studies show that animal-assisted interventions or programs are useful in the field of 

rehabilitation of  individuals who have difficulties with learning, or never learned, effective 

socialization and communication skills (Amanda M. Mangalavite, 2014), like in the case of 

most young beneficiaries of the program. With animals, especially dogs and horses, 

communicating effectively is important in order for the animal to understand what you want 

them to do. That skill can then easily be transferred from communication with animals to 

communicating with other people. Animals are also very good socialization tools. They are 

good conversation starters and can help those who may be shy or socially isolated to interact 

with others. If animal-assisted interventions have the ability to help increase these skills in 

individuals, then using it as an optional tool for recovery could be an important, potentially life 

changing component for its beneficiaries. As Sinergia, the partner from Italy were mentioning 

in their report: the fact that youth in-community worked together with the youth in rehab helped 

them socialize and build relationships differently from their ordinary life context, developing, 

in this way, skills related to group dynamics they did not posses before. Also, Sinergia 

mentioned in their report that for the beneficiaries it was easy to work with their emotions 

(recognize, express, communicate it in an appropriate way) as they compared the dogs’ body 

language to the human beings one. The partner from Cyprus mentioned in the report that things 

were not always as easy as they seem regarding some of the exercises in the program. The 

youngsters coming from vulnerable groups included in their program showed intense feelings 

in one of the sessions, an aspect which needed and was perfectly handle by their experts in order 

to close the exercise efficiently. This was also the case with the young offenders group from 

Romania as emotions are not easy to deal with not even for persons that do not have a vulnerable 

background. In this context, it is of no surprise that 80% of the program participants from all 

the partner countries consider that after following this program they learned how to make 

friends.  

 

For most individuals, introducing a form of therapy that has an animal included may be more 

inviting and bring a sense of comfort and familiarity. This was also the case of the young 

beneficiaries involved in the program, as many of them had pets that they could relate to in 

some way or another. Being able to transfer that familiarity and sense of comfort, through the 

program, into a setting that might be intimidating or foreign actually improved the process and 

even the outcomes of the intervention. Love for the animals was one of the biggest motivator 

for the beneficiaries response to the animal assisted intervention program for emotional 

development. The results from all the implementing countries after the animal-assisted 

workshops show that over 90% of participants enjoyed the animal activities very much and felt 

very good around the animals. Also the same percentage of participants mentioned that as a 

result of the activities they learned to take care of the animals and enjoy their presence.  

 

Another motivating factor was the freedom the beneficiaries who attended the program were 

allowed, in the sense that, it gave them the opportunity to be outside of the institutionalized 

environment in order to attend the program. They appreciated the fresh air, the silence, the 



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

nature, the farms, the animals, most of them saying that now they understand what the important 

things in life are and that they will take advantage of this “beautiful things” when released. A 

useful, simple heuristic that was followed and benefited the young offenders throughout this 

program was: “the less like a prison, and the more like the freeworld, the better.” 

 

The beneficiaries became aware of the vast possibilities they have, they found out they can 

involve in meaningful activities and became more optimistic about the future, as the program 

gave them meaning and kept their minds busy. One young offenders feedback (Romania) 

sounded like that: “If I wouldn’t be imprisoned, I surely wouldn’t get the chance to visit a place 

like this. But I am so happy that I am here. I discovered this beautiful, peaceful world. For the 

short time I was here (in the farm) I felt free”. Another young offender from Romania offered 

to provide his services to the manage where the program took place after his release, in the 

sense that he volunteered in playing the piano for one of the events that the farm organizes 

annually. Italy was mentioning in one of their reports that “taking care of the dogs, the 

participants could develop a different idea of themselves, of commitment, of utility and benefit 

for the others (the animals, their companions, the local community)”.  

Something that most of the young offenders felt while involved in the program was the  ability 

it gave them to somehow give back for the wrongs they had committed, a sense of giving back 

to the community, a confidence that grew through undertaking the course, making them to 

engage and keep going. One young offender stated during the program that: “While I was out 

there I’ve been involved in things I regret as I did not have the maturity to see what is important 

in life, but now, I’m taking this as an opportunity to give back to the community what I’ve 

learned here. When I’m going to be released I want to go to schools and share my experience 

with students, in order for them to have me as an example and avoid imprisonment”.  

 

The participants reported that being able to do something practical and getting immediate 

feedback from the animals and the youth worker was an essential quality of the intervention 

rather than, just sitting in a room talking about it. They appreciated the practical, action-based 

nature of the course and being able to try things out. 

 

A big challenge was the part of transmitting a clear message and managing not to get furious 

and give up when the horse did not respond in the proper way. The youth workers took care to 

ensure that tasks were understood and achieved by both animal and young beneficiaries. 

Moments of confusion in the animal were quickly resolved through coaching the young 

beneficiaries to be calmer, clearer, more empathic or more assertive, as appropriate. Other times 

the activity would be paused to enable the beneficiaries to practice a simulation or observe a 

demonstration before re-attempting the task with a dog or a horse. When beneficiaries showed 

signs of stress or anxiety the task in hand would be paused whilst they were coached to manage 

their thoughts and emotions through simple and fun activities as the youth worker would help 

the animal to regain a calm, connected, learning state of mind. This was the mechanism by 

which the young offenders experienced the benefits of developing and practicing self-

management skills. Succeeding in the tasks they were requested, made them feel happy, 

confident and proud of themselves. More than 90% of the beneficiaries mentioned that the 

animal-assisted intervention though them how to trust themselves.  

 



                                                                                    
 

 

 

 

Funded by the European Union 

 

 

 

 

 

E/I-motion: Unconventional Community Networks and Learning in support of Marginalised Youth Integration” 

2017-2-RO01-KA205-037653   
Any communication or publication related to the Project made by the beneficiaries jointly orindividually in any form 

and using any means reflects only the author's view and the NA and theCommission are not responsible for any use 

that may be made of the information it contains. 

Changing lives, opening 

minds 

Some of the beneficiaries involved in the program described how they had become calmer, 

more patient and assertive as they got the chance to rehearse these skills with the help of the 

animal. Moreover they reported feeling more confident and more in control of situations away 

from the horses: “I felt on my own skin how the horse sensed me, if I was angry I could not 

work with it as it wouldn’t respond as expected. So I started controlling my feelings and it 

worked. I extended my learning in the day to day life in jail” (respondent from Romania).  

Once again, the animal assisted intervention program for emotional development emphasized 

the ability of animals to help humans positively develop their behavior, relationships with 

others, self-esteem, self-efficacy and self-mastery, developing interpersonal skills, temper 

control and understanding others.  Most of the participants to the program mentioned after the 

animal-assisted intervention that they learned to be patient, to help others and take care of the 

animals, to trust themselves and make friends.  

 

The young participant were curios, enthusiastic, had a lot of fun during the animal assisted 

program and made new friendships. They enjoyed the new, different learning frame, the fact 

that someone trusts them and they can show how responsible and focused they can be and even 

be appreciated for it. People from the community (teachers, parents, friends) soon noticed the 

changes the program made with this youngsters. The unconventional program, the 

responsibilities they were invested with helped them discover qualities they did not know they 

owned. Some of them discovered how inventive they can become, others proved to be very 

good leaders, or very good performers, while others felt free to open up and show themselves 

to the other group members knowing they won’t be judged, but sustained in becoming better.  

At the end, the feedback from the teenager was very positive, the young offenders feeling very 

sorry when the program ended.  

We can certainly mention that working with animals provides meaningful experiences for 

institutionalized individuals during which many important life lessons are learned. The positive 

impact animals provide to the beneficiaries from vulnerable groups is hard to go unnoticed, 

through the use of this animal assisted intervention program for emotional development. This 

short intervention appeared to have a deep effect on the young beneficiaries. 

 

The results from this study were analyzed both quantitatively and qualitatively. The 

qualitatively analysis though is always the one that makes us feel proud and consider we did a 

good job. In this sense we can say that the success of the program was most measured by the 

personal changes that were observed in the participants and their feedback.  

 

 

 

 

Final conclusions and recommendations 
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• The animal assisted intervention program had a great impact on the beneficiaries 

included, not only that they enjoyed the program a lot, but also requested for it to repeat, 

as it only brought them positive inputs 

• Youth workers have found a new and more relaxed framework for interacting with the 

young people and transmitting them essential skills for human interaction 

• It was noticed that for the prisons, juvenile institutions or reeducation centers 

beneficiaries it is very important, motivating and emotionally healthy to change the 

environment (the institution) from time to time. This program offers a great opportunity 

in this way (program developed at horse farm or dog shelters and kennels) 

• In order to have a better result of the intervention it is desirable that the guards stay 

away (or at least that they don’t get involved in the process as they might influence the 

group process in a bad way) 

• The used animals have to be very well trained and prepared for the requested exercises 

• The animals have to be healthy all the time during the intervention 

• The fun time/ relaxing time at the end of each session, while having a snack or a cup of 

tee contributes a lot for the proper atmosphere of learning and working together as it 

bounds the group 

• In order to measure the progress of the intervention, questionnaires or tests should be 

submitted before session 1 and after session 10, not at each meeting. 

• It would be recommended that the youth workers involved in the program should be 

very well trained and have some experience in working with the target group as 

difficulties may arise during the sessions  

• We should take into consideration the fact that working with young offenders imposes 

some limits related to the approach of a therapeutic program that need to be well 

internalized and managed for the youth workers in order to obtain the desired effects 
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(Using Mindmapping to assist in buying a house and associated matters) 
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Project/Business Plan for Creating Solution 

Resource Required 
● Type of 

project/business
? 

● Equipment 
required? 

● Volunteers/Staff 
requirement? 

Key Activities and Impact 
● Objectives? 
● Planning? 
● Finances? 
● Implementation? 

Type of Intervention 
● What is the format of your 

intervention? 
● Is it a service? 
● Is it a product? 
● Is it a workshop? 

Beneficiary / Customer 
● Who is your 

customer? 
● Where do they 

come from? 
● What are they 

buying? 
● Why are they 

buying? 

Partners and Stakeholders 
● Who are the essential 

people/groups? 
● Who will you involve to 

deliver your 
programme? 

● Do you need special 
access or permission? 

● Do you require 
credential checks? 

● GDPR issues? (if 
applicable) 

Value: What is in it for you? 
● What do you get out of 

the project? 
● Motivation/networking

? 
● Why do you want to do 

this project? 
● Learning new skills? 
● Career prospects? 

Project Timetable 
● Start dates? 
● End dates? 
● Duration? 
● Milestones? 

 

Project Key Objectives 
● What is it? 
● When will it start? 
● Where – location? 
● Why is the 

objectives? 
● Who is it for? 
● How to implement? 

Proposed Project/Business 
Plan for Creating Solutions 

 
(Please note that some of the box’s contents may 
not be applicable for certain projects. Please use 

what is required for your project. Example, if you are 
promoting a one-off event then you may not need to 

use every box. However, if your project/business 
plan needs sustainability then the use of all the 

boxes will be of benefit.) 

Value: What is in it for the 
client? 

● Value for money? 
● Your experience?  
● Your knowledge? 
● Connections / 

Network? 
● Quality assurance? 

Trading Status 
● Sole trader? 
● Limited 

company? 
● Non-government 

organisation? 
● Partnership? 
● Others? 

Assets Requirement 
● Premises? 
● IT equipment? 
● Telephone / Mobiles? 
● Volunteers/Staff 

required? 

Profit and Loss Account 
● Sales (Income) 
● Outgoings 

o Purchases 
o Wages/payments 
o Stocks 
o Travelling 

Survival Income 
● How much money do 

you and/or your family 
need to live on during 
the first 12 months of 
trading? 

NB: Detailed calculation can 
be obtained (i.e. in Annex) 
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Project/Business 
Marketing 

● Promotional 
plan? 

● Advertisement 
plan? 

● Long term 
promotional 
plan? 

● What is the 
project/businerss 
unique selling 
point? 

Market Research 
● How do other 

projects/businesses 
promote their 
services? 

● What are their 
costs? 

● What are others 
unique selling 
points compared to 
yours? 

Business SWOT Analysis 
● What are your strengths? 

o Previous experience, education, and 
knowledge 

● What are your weaknesses? 
o What can’t you do, or unsure? 

● What are the opportunities? 
o Gain experience, career prospects or others 

● What are the threats? 
o Stagnation, unemployment, and unclear 

future? 

o Rent & service 
costs 

o Telephones/mobil
es 

o Insurance 
o Heat and lighting 
o Printing & misc. 

● Gross profit 
o Sales deduct 

Outgoing costs 
● NET Profit 

o Gross profit deduct 
any tax government 
implication 

Costing and Pricing 
● What will it cost you to 

product the product/service? 
● What will be your pricing 

policy? 
● What credit terms will you 

give customers/suppliers? 
● How will you forecast sales? 

 



The BOMBSHELTER 

 
ONLY 7 PEOPLE CAN SURVIVE IN THIS SITUATION!  

1. Paolo, Italian, 35, married, one child (Bobby), no religious affiliation. In good health, active 
physically, enjoys politics, very friendly, but homophobic.  

2. Agata,18, trans-woman.  She lives with her parents who are Jehovah’s witnesses and do not 
support her transition. She does not want any medical interventions. She is at University 
studying art history. 6 months ago she was diagnosed as having schizophrenia.  

3. Greg Dane.  Jewish, 38, BS and MS in psychology, counselor in a mental health clinic, good 
health, one child (Bobby), active in community activities.  

4. Bobby Dane, Jewish, 10, attended special education classes for 4 years, mentally challenged, 
IQ of 70, good health, enjoys pets.  

5. Marcus, German, 27, trans-man.  He is HIV positive.  He works as a psychiatric nurse with 
vulnerable adolescents.  Marcus has 2 children, aged 5 and 6, who live with him but are not 
here at the moment.  

6. Maria, Spanish, 33, raised Catholic, mature Individual, exotic dancer, prostitute, good 
health, in a foster home as a child, was attacked by foster father at age of 12, ran away from 
home, has a child, 3 weeks old (Sandra).  

7. Sandra, three weeks old, Spanish-French, good health, nursing.  

8. Jovan Mali, Croatian tourist visiting Edinburgh, 32, Catholic, BA and MA in primary 
education, teacher, divorced with one child (Tina), good health, outstanding teacher, enjoys 
working with children. 

 9. Tina Mali, Croatian, 8, Catholic, primary school, excellent Individual, good health. 10. Clara, 
Romani (Gypsy), 21, no children, good health, enjoys outdoors sports, grew up in Serbia. 

11. Eva, Polish, 21, hard working Individual in dentistry, she is also a nurse.  

12. Lord Flanagan.  Irish, 75, Catholic, psychologist, MBP, active in civil rights activities, 
criticized for his liberal views, good health, former athlete.  

13. Dr. Lee.  Asian-British, 66, general practitioner, has had two heart attacks in the past 5 
years, but continues to practice medicine.  

14. Pauline, 14, pre-op trans-woman.  She is still at school.  She has a lot of support from her 
family regarding her transition and has recently started going out in her female role. 
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PRESENTATION  SKILLS  FOR  YOUTH
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OBJECTIVES

 Knowing your audience and the objectives of the presentation

 Having confidence and presenting abilities

 Use your imagination to create a great presentations

 Ice-breaker

 Take away ego and focus on the audience

 Breaking down barriers

 Setting up materials, props and visual aids

 How to use feedback and follow-ups

2



KNOW  YOUR  AUDIENCE

1) You need to know your audience before you start your 
presentation – ask yourself:
 Who are you presenting to?

 Are they old or young?

 What kind of people are they? – youth, unemployed, or both?

2) How would these affect your presenting style?

3



PRESENTING  STYLE

 If you have a young group:
 More visuals
 Less talking
 More sound and movement

 If you have an older group:
 Be louder
 Less visuals and movement
 More explanation

 It could be a combination of both!

4



MATCHING  YOUR  AUDIENCE  AND  OBJECTIVES

 When you are creating your presentation, look at the objectives, why is the
presentation being created?
 What is the presentation for?

 Who is it for?

 Why are the audience attending?

 How can you match the presentation objectives to the audience?
 Look at why the audience are attending. Use this information to change the

objectives to suit. This could be adding more topic or taking topic/s away.
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HAVING  CONFIDENCE  IN  YOUR  PRESENTING  ABILITIES

 Being confident can change your presentation!

 Be sure of yourself and do what you must to gain confidence

 The more you practice, the more confidence you gain

 A great way to gain confidence is to practice the presentation over and over until you 
know it from the top of your head

 Build up your confidence by trying out the presentation in front of friends, family and 
colleagues

 Have confidence in yourself, believe in yourself!
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USE  YOUR  IMAGINATION  TO  CREATE  GREAT  PRESENTATIONS

 Many presenters use the same formats, the same PowerPoints, notes etc. 
Use your imagination to be different, to create great and memorable 
presentations

 Think about colours, what colours are enticing? What colours should you 
stay away from?

 How can you format your presentation to keep your audience enthralled?
 Bring in some audience participation! Get them involved

 What can you do to be different? Use your imagination!
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ICE BREAKERS

 Use ice breakers to get an audience to buy into you and your presentation

 Ice breakers are important, they set the tone of your presentation and relax the audience

 An example of ice breakers:
 The Little Known Fact: ask participants to share their name, NGOs or role in the

organisation, length of service, and one little known fact about themselves.

 Problem Solvers: ask participants to work in small groups. Create a simple problem
scenario for them to work on in a short time. Once the group have analysed the
problem, ask each group in turn to present their analysis and solutions to the wider
group.

 Interviews: ask participants to get into twos. Each person then interviews his or her
partner for a set time while paired up. When the group reconvenes, each person
introduces their interviewee to the rest of the group of his/her understanding of the
interviewee. 8



WHEN  TO  USE  ICE  BREAKERS?

 Ice breakers are designed to “break the ice” at an event or a meeting. This technique is
widely used for situations where people do not usually work together or may not know
each other come together for a specific event or purpose

 We would recommend using Ice Breakers when:
 Participants come from different backgrounds.

 People need to bond quickly so as to work towards a common goal.

 Your team is newly formed.

 The topics you are discussing are new or unfamiliar to many people involved.

 As facilitator you need to get to know participants and have them know you better.
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TAKE  AWAY  EGO  AND  FOCUS  ON  THE  AUDIENCE

 When you are presenting don’t forget that it is for the audiences benefit!

 While you are the presenter and so you know what is being presented, don’t feel like 
you know everything about the subject – Take advice if it’s offered!

 If you are presenting and have a large ego you are likely to fall into these pit falls:
 Speaking too much and offering too much information for the audience to handle

 Not interacting with the audience

 Using complex words and not explaining them

 Talking too much about yourself

 Promoting yourself too much
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BREAKING DOWN BARRIERS

 Use your ice breakers to get the group to talk to each other and to get 
everyone more relaxed

 Once you’ve used your ice breakers you can continue to break down 
barriers

 Find out what barriers the audience have to understanding the 
information being presented

 How can you use this information to help them? –You can answer how 
they can get rid of any barriers in their path to improve themselves!
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THE SETUP OF THE PRESENTATION

Setting up your presentation is very important, you need to 
figure out what you need after understanding your audience 
and your objectives

What do you need when preparing your presentation?

Will you need any materials or visual aids?

Will props be needed for the presentation?

12



PREPARING A PRESENTATION

 Think about your objectives clearly, and how to fulfil the objectives of the 
presentation?
 Decide whether you need a flip-chart, PowerPoint, notes and etc

 Do you need any visual aids? Can you think of any that would improve the 
presentation?

 Only add items that will give additional useful information, don’t give out training 
notes just for the sake of it

 Ensure you know the audience

 Double-check your objectives to make sure you don't miss anything

 Think outside the box, what can you add to the presentation to make it great?

13



USING MATERIALS AND VISUAL AIDS

 When looking at materials or visual aids such as PowerPoint then you should firstly think of 
which do you need. Do you need a PowerPoint? Are the facilities available for you to present a 
Powerpoint?

 You will likely either need to make a PowerPoint or training notes (or both). We would 
recommend that you:
 Firstly put your objectives into a list

 Use the objectives as titles, separating them to make a longer presentation

 Keep the document or PowerPoint standardised, use the same type of terminology throughout, the 
same font and the same colour and etc.

 Print them if necessary to hand out to your audience

 Many presenters find PowerPoint useful as something to follow along with, while others find 
notes more useful. It’s mainly a personal preference.

 PowerPoints are more useful for larger groups where you can’t print out dozens of training 
notes
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USING  PROPS (VISUAL AIDS)

 Props are useful to show something happening and to give the audience 
something different to watch

 A prop can be a visual object

 Think about what kind of props could be useful for your audience:
 Can you show them how something works in front of them? For 

example a lightbulb, equipment, or products

 Can you use the prop with audience participation?

 What is the prop adding to your presentation?
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HOW TO USE FEEDBACK AND FOLLOW-UPS

 You should always prepare feedback forms or ask for feedback at the end of a 
presentation. 

 The reason for this is:
 It will help to improve your future presentation
 It will improve your presenting abilities 

 You should always be mindful of whether the feedback is constructive and whether it 
can be used. If someone is complaining about the colour of the room then there’s not 
much you can do about it. If they’re complaining about the training notes then you 
can change them to suit feedback

 Be wary of feedback that is personal, if someone says they would prefer this font and 
they’re the only ones then it may not be necessary to change
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THE END

ANY QUESTIONS?
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CREATING YOUR CAMPAIGN 

1. WHO IS YOUR TARGET AUDIENCE?

2. WHERE CAN YOU FIND YOUR AUDIENCE?

3. WHAT IS YOUR AIM?

4. WHAT IS YOUR KEY CAMPAING MESSAGE?

7. HOW WILL YOUR CAMPAIGN BE RECOGNIZED?5. WHAT ARE YOUR SMART GOALS AND ACTIONS?

6. WHAT ARE THE CALLS TO ACTION?

8. HOW DOES SUCCESS LOOKS LIKE?
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HOW TO CREATE YOUR CAMPAIGN 

1. WHO IS YOUR TARGET AUDIENCE?

One of the first and most important decisions you make in creating campaigns is WHO is the audience. Your target audience will impact all aspects of your decision making; from
channel,  message, layout and structure, content, down to the words and language you use to describe what you do.

Age; Gender; Demographics; Location; Preferences; Needs

2. WHERE CAN YOU FIND YOUR AUDIENCE?

Think about WHERE you could find the audience you are targeting. Are your audience on Snap Chat or are they on Facebook? Are they addicted to Online Gaming or making TikTok

videos? What if they dont use online channels? Or where do they meet in the real world?

Where can you reach them? (online and offline); What do they consume? What kind of device do they use? What kind of skill do they have?

3. WHAT IS YOUR AIM?

An aim statement is a clear, explicit summary of what you hope to achieve over a specific amount of time including how much change you will achieve. Every practice-change 

initiative should have an aim statement. 

STEP 1 CHOOSE WHAT YOU WANT TO IMPROVE Your aim statement should focus on improving a specific outcome related to the recommended immunization schedule. Below are 

some suggested measurable outcomes you might choose. 

STEP 2 IDENTIFY TARGET POPULATION For the outcome you choose, identify a target population (eg, children age 9-35 months; all patients under age 19, etc.)

STEP 3 IDENTIFY HOW MUCH YOU WANT TO IMPROVE Considering your current baseline measure, how much do you want to improve the outcome you identified for your target 

population?

STEP 4 IDENTIFY YOUR DEADLINE By when do you want to achieve this goal?

DRAFT YOUR AIM STATEMENT 

By (date identified in Step 4), our practice will improve (outcome measure identified in Step 1) for (population identified in Step 2) by (goal identified in Step 3).



HOW TO CREATE YOUR CAMPAIGN 

4. WHAT IS YOUR KEY CAMPAIGN MESSAGE?

The campaign message is vital for your campaign to be a success. There are three main points the key campaign message needs:

Easy to understand

State the problem first: E.g. Sharing disinformation is dangerous

Positive

Propose a solution: E.g. You can verify information easily

Believable

Invite a specific action: E.g. Stop the information epidemic from spreading

Ensure that these points are all clear in your campaign message and you can start successfully building your campaign!

5. WHAT ARE YOUR SMART GOALS AND ACTIONS?

SMART GOALS are a great way to define your ambitions. If you work through SMART goals, you will achieve future goals quickly and in a structured way. They are:

Specific: What exactly do you want to achieve?

Measurable: Establish clear definitions to help you measure if you’re reaching your goal.

Attainable: Can you take all steps you need to reach your goal?

Relevant: How will meeting this goal help you? Does your goal relate to your aim?

Time-Bound: How long will it take to reach your goal?

Here is an example to illustrate SMART GOALS: We are going to make a video with a creative agency featuring young girls who show that smoking is dirty. This video will be shared 

on YouTube and will show a phone number people can call to find help to combat their addiction. The video should have at least 2000 views, and I want at least 20 phone calls, 

within 6 months. 

ACTIONS: Roadmaps towards your goal: What small steps do I need to make to get to the goal? Example: for an Instagram campaign with influencers you need:

- influencers willing to co-operate;

- a production team who is filming the stories;

- a script, etc.;

- social media moderation, etc.



HOW TO CREATE YOUR CAMPAIGN 

6. WHAT ARE THE CALLS TO ACTION?

We need to be as specific as possible in what we ask people to do per piece of content. On every post on social media, on every video or other element you create, you will need to 

make sure your audience understand what the call to action is... Ask yourself with every piece of content: does my audience knows what to do? Make sure you are explicit with 

your instruction. These specific actions can also measure if your campaign is successful.

An effective call to action must be:

Clearly communicated, coherent and logical;

Simple, doable and short;

Desirable and fun Useful, valuable, tangible and rewarding.

Like; Share; Subscribe; Sign up; Join; Buy; Donate; Claim; Download; Sign; Give; Learn more; Spread the word; Help us fundraise; Volunteer; Participate (in a challenge).

7. HOW WILL YOUR CAMPAIGN BE RECOGNIZED?

In order to make your campaign easily recognizable, you need to build an identity for it. This includes coming up with the following:

A name: make sure it represents your campaign and can be easily linked to the message of your campaign. You could use a generator like namelix.com to find a name for your 

campaign.

A color scheme: a good color scheme is extremely important as it is the first thing people will notice when they see your campaign.

Slogan: a slogan can be used to make your message stick. Just think of ‘Just do it’ by Nike, ‘Impossible is nothing’ by Adidas, or ‘I’m Loving it’ by McDonalds. We can easily link these

simple lines with the brands who use it.

Hashtags: if your campaign is online, hashtags are an excellent way to grow and get noticed. Consider making one hashtag hyper local, one regional and one national (or 

international). You need to make sure the specific hashtag you want to use has not been used before, for example #loveislove is an international hashtag, but if you translate it into 

your own language then it might be available.

Bio: be authentic in your bio, making sure to be short and concise, as people need to know what to expect. Have a punchy headline and perhaps include something that starts a 

conversation. Include your location and a call to action with a link.

Good visuals, wording and appropriate language.

8. HOW DOES SUCCESS LOOKS LIKE?

Are the objectives measurable? How will I check on the change/campaign?

Iterate throughout your campaign: Iteration is the process of trying something, succeeding or failing, learning and then taking what you learnt and improving. All campaigns are 

iterative, in that we make assumptions, we learn and then we try do better.


